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CHAPTER I. INTRODUCTION 
Developing countries are faced with multiple problems in their efforts to 
accelerate national economic growth and to improve the quality of life for their 
citizens. Education is considered a major vehicle for national development. The 
importance attached to education by most developing countries is evidenced by 
the amount of money spent on their educational systems, ranging from ten 
percent to thirty percent of their national annual expenditure. Since as much as 
83.1 percent of foreign student support may originate outside the United States, it 
is estimated that, including tuition costs, foreign students bring some $2 billion 
into the U.S. each year (Jenkins & Hugh, pg. 237). The figures for 1981-82 show 
that foreign students pay over $1.5 billion annually for living expenses only 
(Christensen and Thielen, 1983). Even with this high national education 
expenditure, educational systems in Afrika produce an insufficient number of 
personnel at the graduate level. As a consequence, these countries have looked 
to foreign countries, particularly in North America and Europe, to educate and 
train their personnel. 
Although now accepted as a fact of international life, foreign students did 
not appear on the educational scene in significant numbers until the 1950s, 
when, with littlenotice or proper preparation, their numbers first doubled and 
then trebled. Today, after more than three decades of continuous increase, 
foreign students are moving into the mainstream of educational development. 
It is , therefore, timely that the growth of the foreign student population be 
chronicled and its impact on the educational community scrutinized (Jenkins, 
1983). 
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However, the influx of international students to American college 
campuses was not always met with positive results. Reichard (1983) indicated 
that in the late 1970s and early 1980s, a set of troubling realities began to intrude 
on the idealistic claims made on behalf of foreign student and scholar programs. 
Many Americans beyond the campus began for the first time to leam about 
international students. 
Many individuals in various nations around the world, both within and 
outside of educational institutions, have found that systematic information on 
the adaptation and coping of foreign students within institutions of post-
secondary education is not available. Admissions criteria and past credentials are 
not always the most comprehensive indicators of the students' ability to 
complete programs successfully in a foreign institution. The goal for which they 
enter an educational institution is likely to be influenced by a whole host of 
factors in their background and in the particular situation and reception that they 
perceive at the foreign institution. 
The growing and, in some cases, dramatically increasing presence of 
students from non-Westem societies, however, has begun to create a formidable 
challenge to the nature and the relative homogeneity of this framework for 
graduate training at U.S. universities. Faculty members are beginning to become 
apprehensive and, in some cases, defensive about what they perceive either as 
their lack of ability to gear their teaching to the needs of students from a much 
wider range of cultural and intellectual backgrounds, or as those students' 
inability to relate to their teaching, or as both. Whatever the individual faculty's 
interpretation of the problem, however, there is increasing evidence that a 
problem is believed to exist and that present reality in American higher 
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education with regard to the training of foreign students is far from a clear 
understanding of the complexities in inter cultural relations. 
Although many of the problems encountered by students in general are 
shared by their international counterparts, such problems can cause major 
damage in the life of students who are studying far away from home. Possible 
difficulties arise in connection with the broad problem of adapting to life in the 
new environment. These may relate to the task of finding suitable lodgings, to 
financial difficulties, to experiences of prejudice and discrimination in the host 
population, or to a lack of satisfactory contact or of the establishment of friendly 
relations. All of these may create serious obstacles to a satisfactory adjustment. 
Another problem is that of culture shock, a term denoting patterns of behavior 
which differ from one culture to another, which may cause misunderstanding 
and even conflict, and which may result in embarrassment as a consequence of 
failure to recognize the meaning of the "cues" to emotional and interpersonal 
reactions. This may affect many aspects of social life, including male-female 
relations, food habits and table manners, personal status, politics, national pride, 
and the nature and meaning of friendship. 
Beginning in the mid-1960s as the goals of foreign study became more 
closely tied to economic development, numerous studies appeared on the impact 
of foreign study on home-country institutions and on national development. 
Foreign study was assessed in terms of its effect on the development of human 
resources and human capital in developing countries, and since many foreign 
students failed to return to those countries, there were also efforts to assess the 
significance of the "brain drain." 
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Looking at higher education in many developing countries provides 
ample evidence of a widening gap between the preoccupations and agendas of 
academies and academicians and the needs and concerns of the masses of the 
country. Talking about the Africanization of university faculties in Afrika, Babs 
Fafunwa (1977) from Nigeria concludes: "The local staff member differs only in 
color, not in attitude, from his expafriate counterpart. Both were probably 
trained in the same overseas institution, and both have imbibed the same idea of 
what a university is in an affluent society. Their research orientation and their 
attitude to teaching and curriculum are those of a developed economy." An 
Afrikan student would need to adjust to a foreign university, and then readjust 
the information acquired to fit the needs of their home countries. 
According to Christensen and Thielen (1983), Iowa State University has 
attempted to identify the questions that must be faced when an institution seeks 
to clarify its relationship to the international student in the context of university 
goals and priorities. During the stage when students are introduced to Iowa 
State University, the clash of cultures is addressed in a way that may be unique to 
an institution located in a rural setting. For instance, many international 
students who decided to attend Iowa State University are from urban centers, 
whereas the majority of the American students at Iowa State University are from 
rural areas. The confrontation of rural versus urban backgrounds, values, and 
attitudes represents a significant challenge. To address this situation, programs 
are scheduled during the arrival period to describe the social and cultural milieu 
in which the university is located. 
Although many programs are in place to assist Afrikan students in their 
pursuit of their academic goals at Iowa State University, it would be helpful to 
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student service personnel to have an idea of the factors that affect the adaptation 
of Aftikan students. 
Statement of the Problem 
This study seeks to compare the adaptation of students from different 
countries on the continent of Afrika, to Iowa State University, regarding 
housing, communication with Americans, discrimination, financial matters, 
food, immigration, loneliness, academic progress and feelings of homesickness. 
This research will be useful to the administrators, faculty and staff who 
indirectly or directly influence the lives of Afrikan students. Administrators 
who form collaborative efforts with Afrikan institutions of higher education 
should be aware of external factors that affect students from these universities 
who will study in America. Faculty members who instruct and advise Afrikan 
students would be able to assist in developing human potential by assuring that 
other factors that affect student performance are considered. Knowledge of 
student adaptation will call for changes in policies and programs that will not 
damage the objective of the university. 
College personnel workers may find it important to study whether 
variables such as sex, age, marital status, home country, classification, religion, or 
first language, are related to Afrikan student adaptation. College is primarily a 
learning situation for students, therefore, it may be possible for student 
personnel workers, counselors, and advisors to assist students to obtain some 
insight into their attitudes and discover what strategies can be adopted in order 
to adapt to the present situation. 
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Purpose of the Study 
The purpose of this study is to examine factors that affect the adaptation of 
Afrikan students to Iowa State University. The answers to the following 
questions will be analyzed: (1) Do Afrikan students experience problems in the 
areas of; discrimination, access to Afrikan food, immigration, financial matters, 
feelings of homesickness, loneliness, housing, climate, communication with 
Americans, dating or marital matters, and academic studies? (2) If any of these 
areas do pose problems, what sources do Afrikan students use to solve them? 
(3) Are Afrikan students active in organizations on and off campus? (4) Do 
Afrikan students spend their leisure time with; their spouses, individuals from 
their country, other Afrikans, other foreign students, Afrikan-Americans, or 
white Americans? (5) Do African students have difficulty adjusting to an 
American system of higher education. (6) Are there significant differences 
between the adaptation of male and female Afrikan students? (7) Do Afrikan 
students' religion, first language, home country, marital status, age or 
classification affect his/her ability to adapt? (8) Does the mass media in America 
affect Afrikan students' adjustment to a different culture? 
Basic Assumptions 
It was assumed that in this study all participants have answered each item 
in the survey to the best of their knowledge. Individuals often answer questions 
based on present conditions. It is assumed that the conditions will be 
representative of the adjustment of a normal group of Afrikan students at Iowa 
State University. 
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It was also assumed that participants will feel free to answer all of the 
questions truthfully, without fear of penalty in areas specifically related to their 
academic endeavors. Although this study is not in direct response to the needs 
of the orientation program presently in place, some of the information from this 
study could be used o make the orientation program more effective. 
Students from North Afrikan countries often consider themselves as 
citizens of their country or Middle East as opposed to Afrika. There are a 
significant number of Afrikan students from North Afrikan counfries at Iowa 
State University. It was assumed that these students considered themselves 
Afrikans and completed the survey as Afrikan students. 
Delimitations of Investigation 
This study considers all students from countries on the continent of 
Afrika, to be Afrikans. Many students from North Afrikan countries consider 
themselves Middle Eastern, as opposed to Afrikan. Also many Afrikan students 
do not want to be identified as being an international student and may not 
respond to the questionnaire. 
This study will be conducted from an Afrocentric point of reference. The 
Afrocentric method insists that the researcher examines herself or himself in the 
process of examining the subject. Thus, the process of examination involves 
introspection and retrospection (Asanti, 1990). The ability of the researcher to be 
introspective and retrospective is limited by experience. 
The sample will be comprised of approximately 120 Afrikan students at 
Iowa State University. The number of Afrikan students currently attending Iowa 
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State is small enough to justify surveying the entire population. However, the 
use of volunteer subjects for this study may result in response rate problems. 
The inability to ascertain who completed the questionnaire also represents 
a weakness of this instrument. Therefore all students will need to be contacted 
in order to determine if they have completed a survey. 
Another area that would limit this study is the type of instrument being 
used to collect data. An informal interview would yield more accurate 
information. However, the lack of time and resources makes it necessary to use 
a written survey instead of personal interviews. 
Operational Definitions 
The following terms were used throughout this study: 
Adaptation - The ability of an individual to adjust to their surroundings 
in order to complete a desired goal or task. Adaptation in this study also refers to 
the modification of individual and social activity in adjustment to cultural 
surroundings (The Random House College Dictionary, 1975). 
Adjustment - Coping with one's environment sufficiently well to be 
happy, comfortable, and fairly free of problems (Pruitt, 1978). 
Afrika - All of the countries located on the continent of Afrika proper with 
the inclusion of Madagascar. Throughout this paper a "k" will be used rather 
than a "c" in the spelling of Afrika because Afrika spelled with a "k" represents a 
redefined and potentially different Afrika, and also it symbolizes for the 
researcher a coming back together of Afrikan people worldwide (Madhubuti, 
1990). Afrika spelled with a "k" is also the way that many of the students from 
Afrika refer to their home continent. 
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Afrikan student - Any student who is a member of one of the indigenous 
people of Afrika. 
Afrikan-American - Any individual with descendants from any group of 
people from Africa and who is currently a citizen of the United States of 
America. 
Alienation concerns - Concerns involving being estranged or separated 
from a familiar or comfortable environment. 
Assimilation - Interacting freely with people from the host country and 
accepting their culture (Pruitt, 1978). 
Discrimination concerns - Concerns sometimes expressed by groups when 
members feel that the power structure in place acts hostile or indifferent toward 
them solely based upon their ethnic, cultural, or racial nonconformity (within 
the confines of the university). 
Educational environment - The environment in which a student 
functions to complete the requirements toward his/her given program at a 
selected university. 
Family concerns - Any issue related to the students immediate family (in 
this country or in their home country), or concern for a member of the students 
extended family (in this country or in their home country). 
International student - An individual from another country actively 
enrolled in a college or university in the United States. 
Racism - The local and global power system structured and maintained by 
persons who classify themselves as white, whether consciously or subconsciously 
determined; this system consists of patterns perception, logic, symbol formation, 
thought, speech, action and emotional response, as conducted simultaneously in 
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all areas of people activity (economics, education, entertainment, labor, law, 
politics, religion, sex, and war) (Welsing, 1991). 
Satisfaction - To be comfortable enough with ones surroundings in a 
manner that allows for the successful completion of a specified program of study. 
Self perception - The manner in which a person perceives him or herself 
in relation to his or her environment. 
Social environment - The established relationship between Afrikan 
students and other students within the university. 
University concerns - Afrikan students may be confronted by one or more 
of the following factors that may serve as a barrier to education: 
1. alienation; 
2. cultural and ethnic concerns; 
3. family concerns; 
4. educational environment; 
5. housing concerns; 
6. ability to obtain familiar food; and 
7. social and community interaction. 
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CHAPTER n. REVIEW OF THE LITERATURE 
The review of literature has been divided into two categories. The first 
area examines studies conducted on the adjustment of international students in 
general. The second section examines the particular area of Afrikan student 
adjustment. The findings of the information are then summarized. 
International Students 
From a survey of nearly 2,000 foreign students about what they considered 
their most important and best-satisfied needs Lee et al. (1981) devised a "profile" 
of the international student most likely to have a satisfying educational 
experience in the U.S. This student was a Latin American or European graduate 
assistant with good English skills, an American roommate, and a job waiting at 
home. In general, Lee found, foreign students place much greater emphasis on 
their academic and professional goals -including the need for practical training-
than they do on nonacademic matters; and though students were generally 
satisfied with their progress in achieving their academic goals, the lack of 
practical training and career uncertainty were reported as matters of great 
concern. 
Many studies have examined the adjustment of international students to 
American college campuses. Efforts to conceptualize and examine the process of 
foreign study or overseas training have shifted in focus over the last 30 years 
(Baber, et al., 1984). Governments and individuals in developing countries 
consider training in North America to be a source of considerable knowledge, 
skills, and prestige and go to considerable lengths to secure opportunities for 
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such training (Weiler, 1984). The emerging view of foreign study as something 
other than an appropriate educational fix for the human capital needs of 
developing countries is only in part a reflection of diminished confidence in the 
benefits of education per se. Foreign study is now seen in all its complexity — 
sometimes an unalloyed blessing, but more often the result of difficult choices 
and leading to both satisfaction and frustration (Baber et. al., 1984). 
According to Pruitt (1978) adjustment takes place at several different 
levels: Physical, psychological, and attitudinal. Adjustment problems can be 
brought on by language difficulties (even the British have some problems), new 
food and climate, new sets of rules for communicating with other people, and 
often a sharply reduced social status. Culture shock is a burden added to the 
usual problems faced by any new student: seeking housing, making new friends, 
and beginning a new course of study (Pruitt, 1978). 
In a study conducted by Cunningham and Burge (1984) international 
graduates of land grant institutions were surveyed to determine their 
perceptions of their U.S. education. Subjects included both those students who 
had returned to their home countries and those who remained in the United 
States. Results suggest that the students were mostly favorable, with textbooks 
and other educational materials receiving the highest rating of all the education 
components. Lower ratings were given to personal counseling and academic 
advising. 
Cunningham and Burge (1984) suggested that one way to attract and retain 
international students is to respect their sensitivities and needs. The results of 
their study indicated that colleges should strengthen the ability of their faculty 
members to work with international students through seminars, faculty 
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counseling, and research initiatives with international institutions. Along with 
faculty, counseling personnel also need assistance in working with international 
students. Before academic progress can be made, persons being introduced to a 
new culture must often make many adjustments to become acclimated to their 
new surroundings. When U.S. collegiate programs accommodate the academic 
and counseling needs of international students, they will be able to make major 
contributions to the educational systems in other countries (Cunningham & 
Burge, 1984). 
Vigushin (1982) administered the MISPI to 126 international students 
applying for financial aid at the University of Minnesota in the 1972-73 and 1976-
77 academic years. More students reported financial concerns than they did any 
other problem. Two probable reasons were dted for this result: first, the sample 
consisted of students applying for financial aid, and second, students in general 
seem to be concerned about finances. Problems with use of the English language 
were the second highest ranked category. Sodal or personal concerns, were third 
in importance, while job placement concerns were ranked fourth in importance. 
Several other categories of concerns (living and dining, academic record, 
admission or selection) seemed to be of little importance to these students as a 
group. 
Vigushin (1982), also suggests a need to address the barriers that interfere 
with effective communication between the foreign student and campus 
personnel who play a vital role as informal sources of support. Students and 
staff who directly affect the lives of international students, should have the 
opportunity to sit down with one another and share experiences, concerns, and 
questions, thereby gaining greater understanding of each other's perceptions and 
14 
of the cultural assumptions underlying those perceptions. A training model 
suggested to educate campus personnel and foreign students to deal more 
effectively with each other in solving foreign student problems states that: (a) 
individuals should assemble in small groups; (b) they should distribute 
procedures to be followed; (c) distribute role descriptions); (d) each student 
describes his or her new identity and answers questions; (e) discussion in small 
groups; and (f) discussion in total large groups (Vigushin, 1982). 
Issues based on establishing career objectives are a major consideration for 
all students. International students may sometimes be at a disadvantage unless 
careful steps are taken to work effectively with university personnel. On the 
campus of Brigham Young University (BYU) where approximately 1,300 
international students are enrolled, the Career Education Department attempted 
to assess the career needs of international students and subsequently help them 
(MacArthur, 1980). The following questions were asked of all of the students: 
1. What was your original career objective when you were 
first accepted to attend this university? 
2. Has that objective remained the same or changed? If 
t has changed, in what way is it now different? 
3. Describe your current progress towards your career goal 
and any kind of assistance you feel you need at this point. 
4. If you are a junior or a senior, what post graduation 
employment plans are you now making? 
5. Describe any problems you are having relative to post graduation 
employment? 
6. Describe the kind of assistance you believe you need to 
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obtain desired employment upon graduation. 
The international students seemed to have come to the United States with fairly 
well-thought-out career goals. Over 90% had declared a major field of study 
upon entering the university. The majority of the international students have 
been away from their home country for at least four years. International 
students, however, expressed a strong need for assistance with job placement 
upon completion of their American educational experience. Job placement and 
entering the world of work is complicated by long term loss of contact with the 
home country employment scene. 
To sensitize counselors who assists international students, it is necessary 
to ascertain the kinds of information needed for effective career counseling 
(Walter-Samli & Samli, 1979). It is very important that counselors have general 
knowledge of the social, political, and economic conditions in the home country 
of the student, to assess the student's particular cultural realm of career 
planning. They should be familiar with the academic curriculum and 
identification of internationally oriented academic advisors, as well as have 
skills that will enable the counselor to initiate and evaluate a midacademic 
career review. There should be sessions for conducting reentry transition 
counseling and systems for developing feedback and follow-up. Sensitizing 
counselors for the involved task of providing career counseling for international 
students is complex; however, as counselors begin to use feedback, support the 
initiation of training programs develop research designs and literature, 
crosscultural career counseling will mature. 
In comparison to students from the United States, international students 
indicate different reasons for being at an institution of higher education, and 
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therefore are motivated in different ways, and for different reasons. Hamilton 
(1979) compared domestic and international students' perceptions of the 
university environment on the eleven (11) factors of the College Characteristics 
Index (CCI). An examination of the five factors in which a significant difference 
was found in favor of the international students suggests the following: 
1. They tend to regard the administration as being more receptive to 
change than the domestic students. 
2. They feel that the competition for grades to be more intense and 
that professors are more demanding. 
3. They envision that they have greater opportunities to develop 
leadership potential and assurance. 
4. They regard their group activities as warmer and more friendly. 
5. They internalize more fully the press of a vocational orientation. 
Communication is a very important factor in the adjustment process of 
students who's first language is not English. Using a qualitative methodology 
Heikinheimo and Shute (1986) found that international students find language 
skills, as well as, academic issues, and social interaction the most difficult 
adjustment problems. The authors noted that generally, Afrikan students have 
fewer problems adapting to the Canadian academic setting than do Southeast 
Asians, partly because Afrikans communicate more easily in English. Foreign 
students commented frequently on differences in male-female relationships. All 
except 4 of the 46 students interviewed (91%) believed that there was racial 
discrimination in Canada. According to most of these students, discrimination is 
subtle or silent, but it does exist. International students' interaction with 
Canadians was considered an indicator of social adjustment in this study. Both 
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barriers and incentives to such interaction were considered in the analysis of the 
student responses. 
International students may choose to attend community colleges in order 
to complete their first few years of requirements towards a baccalaureate degree, 
or to acquire training in a particular area. In separate studies, Goodwin and 
Nacht (1983), McCann (1985), and Anderson (1988) found that community 
colleges that enroll international students are not meeting their needs in terms 
of student support services. Tillman (1990) suggests that the development of 
effective support services for international students is tied to the commitment of 
the college to an overall strategy and set of clear goals in support of international 
educational activities. The special advantages that community colleges have for 
foreign students are undermined if the institution commits only the minimum 
resources to their welfare and educational goals. There is also growing interest 
in utilizing community colleges as a base for short-term technical training 
projects for students from developing nations. 
Students from other countries who decide to study in the United States 
obtain a unique and enriching education experience in a different culture, 
however they are rarely provided with proper information and guidance in 
career development (Walter-Samli & Samli, 1979). This problem results from 
several factors: (a) the lack of adequate information on employment 
opportunities in the home country, (b) the difficulty in determining the 
academic advisor's sensitivity to international concerns, (c) the lack of 
congruence between course work and desired work experience, (d) the difficulty 
of self-expression in an unfamiliar culture, and (e) lack of professionally trained 
career counselors (Walter-Samli and Samli, 1979). 
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Afrikan Students 
Due to cultural, language, and societal differences Afrikan students may 
have difficulty adjusting to American Universities. Because of the importance of 
an individual's social and cultural background in influencing his or her 
expectations and behavior, a cross-cultural study of student expectancies based on 
a more comprehensive sampling of expectancy dimensions and nationality 
groups is needed (Yuen and Tinsley, 1981). 
In order to assist Nigerian students with adjustment problems Matthews 
and Quattrocki (1981) used an experimental class at Ohio State University, in 
order to explore how specific international families adapt to changes in food, 
shelter, clothing, child rearing, and family relations. Twenty one Nigerian 
students who lived with their spouses and children in the university's married 
student housing facilities were used as subjects for this study. Students from the 
class interviewed, observed and collected questionnaires from the Nigerian 
families. Descriptive statistics indicated then a majority of the Nigerian families 
thought they had not received adequate information about the local weather, 
about clothing needs, housing facilities, and inflation rates before coming to this 
country. Sixty-one percent of the Nigerian adults said that they had had "a fairly 
difficult time" making friends with Ohio University students and with 
individuals in the community. In contrast, more than 65 percent said their 
children had had a very easy time because they experienced few cultural barriers 
and few language difficulties and made friends easily with American children. 
Yuen and Tinsley (1981) noted that in a counseling setting African 
students expect to assume a more passive role and that the counselor will be a 
more directive and nurturing authority figure. This sharp incongruence with 
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American counselors' expectations of the counseling relationship partly explains 
the frequently observed high rate of attrition among Afrikan clients. In general, 
Aftikan females as a group had relatively low expectancies of finding the 
counselor attractive or enjoying the interviews with the counselor. 
In 1978, Pruitt conducted a series of studies related to the adaptation of 
Afrikan students. In these studies, Pruitt pays particular attention to the possible 
importance of age, sex, level of study, country of origin, marital status, sex, level 
of study, country of origin, family background, preparation for coming to the 
United States and type of financial support received. Pruitt's (1978) initial study 
suggested that Afrikan students in this country are mostly Christian and middle-
class in origin, coming from cities of over 10,000. The major problems faced by 
these students at first are in the areas of climate, communication with 
Americans, discrimination, homesickness, depression, irritability, and tiredness. 
Only a minority of Afrikan students felt comfortable with the basic elements of 
American culture such as food, climate, friendship, dating patterns, and many 
values, though the vast majority are pleased with the education they are 
receiving. Nigerians and those supported by their home government reported 
above average adjustment, while Ethiopians and those supporting themselves 
were below average. French-speaking Afrikans do not assimilate as readily as 
English-speaking Afrikans, but they are also less often victims of racial prejudice. 
In a study conducted at Michigan State University, Okafor (1986), 
concluded that a considerable number of Afrikan students found that there were 
some serious problems in certain areas of adjustment. The areas included 
emotional, personal, and financial aspects of adjustment, while the social, 
academic, and religious aspects of adjustment gave the least problems. Findings 
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of this particular study indicated that (a) educational background was found to be 
associated with difficulty in evaluating transferred course credits, having enough 
money for school expenses, and feeling homesick; (b) length of stay in the United 
States was found to be related to getting acquainted with the educational system 
as well as getting used to American food; (c) geographic sub-region was found to 
be associated with difficulty in getting dollar allocations from home country; and 
(d) source of financial support was found not to be related to high cumulative 
grade point average. 
Another survey examined the adjustment of Afrikan undergraduate 
students in U.S. colleges and universities (Thomas, 1985). Thomas found that 
Afrikan undergraduate educational experiences in the U.S. did not promote the 
expected rapport and involvement with Americans. Degradation of Afrikan 
cultural attributes and the increasing cost of U.S. higher education had the most 
significant impacts. And the Americanization of African students' tastes and 
lifestyles was found to facilitate the adjustment process to U.S. social relations 
and economy but paradoxically this adaptation made the Afrikan student more 
sensitive to individualism, socio-economic confrontations, and racism in 
America. According to this study Afrikan students experienced a lack of options 
and choices in the U.S. due to institutionalized racism. This practice of 
discrimination influenced the students' adjustment to certain major fields of 
study , employment opportunities, and satisfaction with U.S. environmental and 
economic conditions, and intercultural relations. Afrikan students were 
uncertain how the great social and economic sacrifices that were being made in 
the U.S. would subsequently be redeemed for Afrikan development and 
liberation. However, the students had the impressions that Afrikan 
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development and their personal education objectives could best be fulfilled 
through U.S. contacts and employment experiences. 
In a study of students from the Cameroon attending universities in the 
San Francisco Bay area of Northern California, Pendar (1987) reported similar 
findings of adjustment problems. The sampling procedure entailed surveying a 
total of 50 Cameroonian students. Statistical analyses of the various data 
included descriptive statistics, parametric tests, t-tests, one-way ANOVA, and 
Spearman correlations (Evans, 1990). 
Pendar (1987) concluded that Cameroonian students were mostly 
concerned with financial, social, personal, language, and academic problems. It 
was also discovered that female Cameroonian students (26-29 years old) reported 
having more problems in the health area than male Cameroonian students. 
Graduate students reported more adjustment problems than undergraduate 
students. No statistical difference was found among the three work status 
groups, those working full-time, part-time, or not at all; and in the perception of 
problems with adjustment to life in the United States. Nor were differences 
found among the four groups of Cameroonian students based on the length of 
stay, marital status, or tribal group. 
Recommendations, included scholarship awards by the government of 
Cameroon for their students to minimize adjustment problems, and continuous 
orientation for international students by American colleges and universities. It 
was also suggested that future research should reflect cultural descriptions of 
what Cameroonian students perceive to be their adjustment problems in colleges 
and universities in the United States. 
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Adelegen and Parks (1985) state that Afrikan students who are attempting 
to adapt to an American system of higher education often straddle two cultures, 
reluctantly relinquishing one and adaptively confronting the other. The sample 
in their study consisted of Black East Afrikan, Black West Afrikan, and Arabic 
North Afrikan students enrolled at a large, southeastern university. In this 
particular study of Afrikan students, it was found that older Afrikan students 
had greater difficulty making the transition from their home culture to that of 
the United States than did younger students. The older students experienced 
more difficulty in developing meaningful social relationships, in getting around 
town, and in adjusting to the food, climate, and morals of the locality. Married 
students had greater difficulty making a social transition than did single 
students. It was also noted that East and West Afrikans had more difficulty than 
did North Afrikans in making the transition from their home foods to those of 
the United States. West Afrikans had more difficulty than did East and North 
Afrikans in making the transition from their climate to that of the new locality. 
It was suggested that college and university personnel who are interested 
in helping Afrikan students make the transition from their home country to the 
United States should consider the students age, marital status, and country of 
origin. They should specifically assist older students with forming social 
relationships, gaining mobility around the campus and the community, 
preparing local foods, adjusting to the climate, and becoming familiar with local 
moral standards. Married students and their families should be helped to make 
friends in the new community, and students from specific countries should be 
apprised of climatic differences and preparation of American foods (Adelegan & 
Parks, 1985). 
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Many attempts have been made to examine the attitudes of Afrikan 
students studying in the United States toward major Afrikan social and 
educational issues. Black South Afrikan leaders are expressing growing concern 
about the design of U.S. education programs being planned to benefit their 
countrymen, indicating that many of the plans have been hastily planned and ill 
conceived (Dsruisseaux, 1986). A study conducted by Teferra (1978) found that in 
general Afrikan students appeared to have a problem of reconciling their 
professional commitment to national concerns. Those students who worked at 
home before coming to the United States were more supportive of rural 
development than those who did not. Students over 22 years of age were found 
to be less supportive of issues related to contra-elitism in educational objectives 
than those under 22 years of age. And students without financial support from 
government were more favorably disposed toward issues that promote 
professional commitment than those with financial support from government. 
Teferra (1978) suggests that Afrikan governments try to promote the 
intellectual and professional environment within which educated Afrikans are 
expected to function. It is also suggested that Afrikan countries establish jointly 
funded development research centers, and formulate policy whereby needy 
Afrikan students studying abroad could be given some kind of aid to finish their 
studies and return home. Also students should be expected to have work 
experience before being sent abroad for further study, and educated Afrikan 
women should form organizations to promote the cause for changing some of 
the traditional roles of Afrikan women. 
Ekaiko (1981) reached the following conclusions based on a study of the 
effects of selected cultural and environmental factors on the social and academic 
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adjustment of Afrikan student in U.S. universities: (1) The more effective 
Afrikans are in communicating with Americans, the more effective they are 
with their school work. (2) Climate and communication combined seemed to 
have a significant effect on the academic adjustment of Afrikan students. (3) 
Communication, climate, and housing, all combined, seemed to have significant 
effects only on the academic adjustment of Afrikan students and not on the 
social adjustment. (4) The results of the study indicated an alienation from the 
American culture on the part of Afrikan students (Afrikan students associated 
more with fellow country men, other Afrikans, and other international 
students). 
Mulugeta (1986) found that Afrikan students who experienced the most 
satisfaction were students who had had close friends at the university that they 
were attending. Older Afrikan students were less satisfied than younger students 
regarding recognition. Married students expressed a higher level of satisfaction 
than single students regarding social life. And Afrikan students who had no 
difficulty in spoken language indicated a higher level of satisfaction than those 
who had difficulty with the language. 
Summary 
The review of the literature indicated constantly reoccuring themes in the 
adaptation of international students and Afrikan students. Research indicates 
that Afrikan students face many of the same adjustment problems of any 
international student, however research also seems to indicate that there are 
issues of particular concern to the Afrikan student. The lack of finances appeared 
to be a problem for many international students studying outside of their home 
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country (Teferra, 1978; Walter-Samli & Samli, 1979; Vigushin, 1982; Okafor, 1986; 
Pendar, 1987). 
Goodwin and Nacht (1983) McCann (1985) and Anderson (1988) concluded 
that community colleges that enroll international students are not meeting their 
needs, due to the lack of support in the area of student services. However, due to 
the rising cost of education, many international students are choosing to attend 
community colleges before going on to pursue baccalaureate degrees from four 
year institutions. 
Afrikan students also experienced difficulty in the areas of finding 
adequate housing, feelings of homesickness and adjusting to an American 
system of higher education (Pruitt, 1978; Thomas, 1985; Okafor, 1986). Older 
Afrikan students tended to have more difficulty adjusting to a new culture than 
did younger students. In the area of communication, students who had a good 
command of the language adjusted more readily to the new environment, than 
those students who were trying to master a second language while 
simultaneously pursuing a degree. Very few Afrikan students felt comfortable 
with American food, climate, friendships, dating patterns, and values. The 
literature indicated that Afrikan students tend to socialize more often with 
students from their own country and other Afrikan students. They socialize 
with other international students on a limited bases, and they tend not to 
socialize with American students. The literature also revealed that Afrikan 
students have difficulty solving adjustment problems due to a lack of 
communication between school officials such as counselors, advisors, and other 
university staff members in positions that assist students in meeting basic living 
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needs. Fart of the communication problems stemmed from language 
differences, while other problems were related to cultural differences. 
Suggestions offered included more financial assistance from Afrikan 
countries for students who are attempting to complete their studies in the 
United States. It was also suggested that students who have American friends 
tend to adjust to new environments quicker than students who only socialize 
with students from their own sub-group. Cross cultural training for individuals 
who will be working with Afrikan students was also needed at institutions of 
higher education in America (Yeun & Tinsley, 1981). 
In the literature there was information on the effects of an education to 
students who would return to their home country. In the combined areas of 
adaptability, application and importance, research conducted by Thomas (1985) 
results indicated that U.S. graduate education was perceived relevant by U.S. 
graduate school alumni from Nigeria. More research should be conducted in 
this area in order to ascertain the need for programs that address specific 
problems that Afrikan students experience in adjusting to an American system 
of higher education. 
It was Amadou Mahtar M'Bow, the distinguished Senegalese educator and 
now director-general of Unesco, who concluded the Lagos Conference of Afrikan 
Ministers of Education in 1976 by saying the "present day systems of education 
are a means of perpetuating ways of thought and life that are different from 
those of the Afrikan societies" and that "the full development of cultural 
identity cannot be ensured unless the educational systems inherited from 
colonial days are called in question. Joseph Ki-Zerbo of Upper Volta speaks, of 
the need for the "liberation of the long inhibited indigenous creative genius and 
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demands of the Afrikan university that it must not be a mirror diffusing a 
reflected light but a torch that... is fueled primarily in the hearths and homes of 
the people" (Weiler, 1984). 
However, if Afrikan students take the educations they receive in the United 
States back to Afrikan universities, this type of system will be perpetuated. This 
particular issue also presents difficulties for Afrikan students studying in 
America. 
The review of the literature provided the researcher with insights about 
findings reported by previous researchers. It also enabled the researcher to select 
particular variables and analyses for this study. 
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CHAPTER m. METHODOLOGY 
Introduction 
This chapter includes the procedures adopted for the study. The 
procedures have been divided into the following sections: 
1) Definition of the population and sample 
2) Research Questions 
3) Instrument for collecting data: 
a) Development of instrument 
b) Data collection using the instrument 
4) Analysis of Data 
Definition of Population and Identification of Sample 
The population consists of Afrikan students enrolled at Iowa State 
University during the fall semester of 1991. At the time of the survey, the Office 
of International Services reported that there were 2,347 international students 
from 110 different countries attending Iowa State University. Of that number, 
there were 125 Afrikan students from 34 countries (Table 1). All students who 
listed their home country as being a country on the continent of Afrika were 
included in this study. 
The names of the population of 125 Afrikan students were provided by the 
Office of International Services at Iowa State University. All students were sent 
questionnaires, but out of the 125, only 77 responded to the original 
questionnaire. Several questionnaires were returned, but were filled out 
incorrectly and could not be used in the final analysis. There was also a small 
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number of students who did not desire to be a part of the research for varying 
reasons and declined to answer the questions on the questionnaire. Follow up 
calls were made to thank students for participating in the study and to ascertain if 
they had completed the survey. By the time the follow up calls were made, 
several students had left the area which decreased the number of students that 
could be included in the research. Overall students were willing to share 
information and expressed an interest in the results of the study. Seventy-nine 
students provided completed questionnaires that were used in the collection of 
data. 
Research Questions 
The purpose of this study was to examine factors that affect the adaptation 
of Afrikan students to Iowa State University. The answers to the following 
questions were analyzed: 
1) Do Afrikan students experience problems in the areas of; 
discrimination, access to Afrikan food, immigration, financial 
matters, feelings of homesickness, loneliness, housing, climate, 
communication with Americans, dating or marital matters, and 
academic studies? 
2) If any of the areas listed above pose problems, what sources do 
Afrikan students use to solve them? 
3) Are Afrikan students active in organizations on and off campus? 
4) Do Afrikan students spend their leisure time with; their spouses, 
individuals from their country, other Afrikans, other foreign 
students, Afrikan-Americans, white Americans? 
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5) Do Afrikan students have difficulty adjusting to an American 
system of higher education? 
6) Are there significant differences in adaptation between male and 
female Afrikan students? 
7) Do Afrikan students' religion, home country, marital status, age, 
classification, or the presence of family members in this county, 
affect his/her ability to adapt? 
8) Does the mass media in America affect Afrikan students' 
adjustment to a different culture? 
9) What are some of the other issues of concern facing Afrikan 
students at Iowa State University? 
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Table 1. Names of countries represented in the study, and the number of 
students from each country at Iowa State University. 
Country Number of 
Students 
Ethiopia 6 
Madagascar 1 
Mauritius 2 
Rwanda 1 
Uganda 1 
Cameroon 3 
Zaire 2 
Egypt 8 
Sudan 12 
Lesotho 1 
South Africa 3 
Benin 1 
Ghana 11 
Mali 3 
Niger 1 
Senegal 1 
Togo 2 
Country Number of 
Students 
Kenya 11 
Malawi 1 
ambabwe 7 
Tanzania 2 
Zambia 3 
Chad 1 
Algeria 2 
Morocco 5 
Tunisia 4 
Namibia 1 
Swaziland 2 
Gambia 4 
Liberia 3 
Mauritania 1 
Nigeria 13 
Sierra Leone 4 
Bourkina Fasso 2 
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Instrument for Collecting Data 
Development of instrument 
The instrument used in this study was a questiormaire (see appendix C) 
developed from questions on the African Student Survey by France Pruitt (1978). 
Many of the questions on the original survey were disregarded because they were 
inappropriate for the population at Iowa State University. The questionnaire 
was revised based on suggestions by two Afrikan graduate students who were 
also interested in how Afrikan students adapt to Iowa State University. Copies of 
the original proposal along with the Afrikan Student Survey were submitted to 
the Human Subjects Review Committee at Iowa State University. 
The first part of the questionnaire asked for information about particular 
areas that might cause trouble in the process of adaptation. Areas covered 
included: Housing, climate, dating or marital matters, communication with 
American students, communication with American faculty, discrimination, 
financial matters, finding Afrikan food, feeling homesick, immigration,, 
loneliness, and their studies. Students were then asked to identify the procedure 
that they used to solve the problems. The examples given included: without 
outside guidance, with help from someone from your country, with help from 
an American friend, the situation has not been resolved, or it was not a problem. 
They were also given an opportunity to write in any other method that they used 
in order to solve the problem. 
Students were then asked how much of their leisure time was spent with: 
Their spouse (if applicable), people from their own country, other Afrikans, 
other international students, Afrikan-Americans, or white Americans. The 
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students could respond: none at all, a little, a fair amount, or a great deal, for 
each one of the questions asked. 
In order to determine how active students were outside of their class 
work, questions were asked whether they participated; in the African Student 
Association, in general student activities at Iowa State University, in 
community activities outside the university, or on university committees. In 
this section students were also asked how often they watched television, and 
which shows they watched. The types of programs that students were asked if 
they watched included; the news, situation comedies, soap operas, dramas, and 
movies. They were also given an opportunity to indicate any other type of 
program that they enjoyed watching. 
Part n of the questionnaire asked questions concerning students' attitudes 
about their academic studies at Iowa State University. The questions asked were: 
how well they performed on quantitative examinations (short answers, fill in 
the blanks, etc.), how well do they perform on essay examinations, do they 
perform well on multiple choice examinations, did they have problems with the 
present grading system, do they participate in class discussions, do they gather 
information outside of class in order to successfully complete assignments, have 
they taken courses taught by Afrikans or Afrikan-Americans, do they feel 
alienated when working on group projects, did their program of study take the 
amount of time that they anticipated, and are they able to communicate 
effectively with individuals from their funding agency. In response to these 
questions, the students were asked to answer: (almost) never, occasionally, often, 
or very often. In the development of the original instrument, it was decided that 
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all variables would employ a continuous scale with the exceptions of the items 
that requested student to indicate types of television programs watched. 
The last section of the questionnaire was designed primarily to obtain 
demographic data: sex, age, home country, classification, marital status, the 
number of family members currently living with them, religion, and native or 
first language. This section also allowed students to provide comments on other 
areas that they felt would be helpful to this study. 
Data collection using the instrument 
After the names of the students were obtained from the Office of 
International Services, copies of the survey along with the letter of introduction 
(see appendix B) were sent to all individuals who appeared on the list with an 
address. After the first mailing approximately 30% of the questionnaires were 
returned. All of the students were called to thank them for agreeing to be a part 
of the study, or to ask them to return the survey. Sixty four percent of the total 
Afrikan students enrolled at Iowa State were used in the final analysis. 
Initial mailings were made in December of 1991. Follow-up calls were 
made in January of 1992, by the middle of January no more responses were sent. 
The researcher is confident that the students who did not participate in the study 
chose not to participate, or could not be reached within a reasonable amount of 
time in order to be included in the analysis. 
Analysis of Data 
The data were analyzed by using the SPSS-X Program through the Iowa 
State University computation center. Codes were assigned to each of the 
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variables in order to complete the coding of data. There were 55 variables, of 
which 47 were identified as dependent variables. The dependent variables were 
those items that examined demographic information, and the items in the first 
part of the questionnaire that focused on ways students found solutions to 
problems encountered as it related to adaptation. 
A group t-test was used to determine differences between Afrikan males 
and females, single and married Afrikan students, and Muslim and Christian 
Afrikan students in regards to items that affect adaptability. A Chi-square 
analysis of all of the dependent variables as they related to types of television 
programs watched yielded insufficient data for analysis. 
All other variables were analyzed by determining the mean, standard 
deviation, and variance. The independent variables were examined to make 
general conclusions from the data obtained; such as, the average age or 
classification of respondents. It was also used to examine differences between 
male and female respondents and to determine if a students' religion, home 
country or marital status affected their adaptation. Students home countries 
were divided into four regions (Table 2). There were approximately as many first 
languages as there were students who responded to the survey, therefore a list of 
all first languages reported are listed (see figure 2). 
The hypothesis to be tested are as follows: 
. 1. There is no significant difference between Afrikan male and female 
students in regard to: 1) perceived difficulties, 2) resolution of problems, 3) 
leisure time, 4) participation in activities outside of the class, 5) amount of time 
spent watching television and the types of television programs watched and 6) 
adjustment to an American system of higher education. 
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2. There is no relationship between Afrikan students' religion and : 1) 
perceived difficulties/ 2) resolution of problems, 3) leisure time, 4) participation 
in activities outside of the class, 5) amount of time spent watching television and 
the types of television programs watched and 6) adjustment to an American 
system of higher education. 
3. There is no relationship between Afrikan students' home country and: 
1) perceived difficulties, 2) resolution of problems, 3) leisure time, 4) 
participation in activities outside of the class, 5) amount of time spent watching 
television and the types of television programs watched and 6) adjustment to an 
American system of higher education. 
4. There is no relationship between Afrikan students' marital status and: 
1) perceived difficulties, 2) resolution of problems, 3) leisure time, 4) 
participation in activities outside of the class, 5) amount of time spent watching 
television and the types of television programs watched and 6) adjustment to an 
American system of higher education. 
5. There is no relationship between Afrikan students' age and: 1) 
perceived difficulties, 2) resolution of problems, 3) leisure time, 4) participation 
in activities outside of the class, 5) amount of time spent watching television and 
the types of television programs watched and 6) adjustment to an American 
system of higher education. 
6. There is no relationship between Afrikan students' classification and: 
1) perceived difficulties, 2) resolution of problems, 3) leisure time, 4) 
participation in activities outside of the class, 5) amount of time spent watching 
television and the types of television programs watched and 6) adjustment to an 
American system of higher education. 
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The countries represented in this study were divided into four (4) regions. 
These regions were North East, North West, Central, and Southern Afrika (see 
Table 2). 
38 
Table 2. Countries by regions 
Region Countries 
Norûi East Chad 
Egypt 
Ethiopia 
Sudan 
North West Algeria 
Cameroon 
Morocco 
Tunisia 
Benin 
The Gambia 
Ghana 
Liberia 
Mali 
Mauritania 
Niger 
Nigeria 
Senegal 
Sierra Leone 
Togo 
Bourkina Fasso 
Central Afrika Rwanda 
Tanzania 
Kenya 
Uganda 
Zaire 
Zambia 
Southern Africa Madagascar 
Malawi 
Maruitius 
Zimbabwe 
Lestho 
Namibia 
South Afrika 
Swaziland 
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CHAPTER IV. FINDINGS, RESULTS, AND DISCUSSION 
The data were collected from the results of a questionnaire returned by 79 
of the 125 Afrikan students at Iowa State University during the Fall of 1991. A 
return rate of 50 percent is sufficient for a mail survey. The return rate of this 
survey was 63.2 percent. Students were contacted by phone in order to thank 
them for their participation and to ask them to return their questiormaires if 
they had not already returned them. At that time many students stated that they 
did not wish to participate in the study. 
The purpose of this study was to examine factors that affect the adaptation 
of Afrikan students to Iowa State University. The answers to the following 
questions were analyzed: (1) Do Afrikan students experience problems in the 
areas of; discrimination, access to Afrikan food, immigration, financial matters, 
feelings of homesickness, loneliness, housing, climate, communication with 
Americans, dating or marital matters, and academic studies? (2) If any of these 
areas do pose problems, what sources do Afrikan students use to solve them? (3) 
Are Afrikan students active in organizations on and off campus? (4) Do Afrikan 
students spend their leisure time with; their spouses, individuals from their 
country, other Afrikans, other foreign students, Afrikan-Americans, or white 
Americans? (5) Do African students have difficulty adjusting to an American 
system of higher education. (6) Are there significant differences between the 
adaptation of male and female Afrikan students? (7) Do Afrikan students' 
religion, first language, home country, marital status, age or classification affect 
his/her ability to adapt? (8) Does the mass media in America affect Afrikan 
students' adjustment to a different culture? 
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Demographic Data 
Data in this study were analyzed using descriptive statistics and the 
analysis of variance. The Scheffe Multiple Range Test was used in order to 
ascertain mean differences. Table 3 contains the demographic data of the 79 
Afrikan students included in this study. 
Of the 79 students 60, or 75.9 percent, were male, and 19, or 24.1 percent 
were female. Approximately 81 percent or 63 of the students surveyed were 
twenty six years of age or older. Countries represented in this study were divided 
up into the following regions: north west Afrika, north east Afrika, central 
Afrikan, and southern Afrika. More than 50 percent of the Afrikan students 
came from countries in the north west region of Afrika. Seventy two percent, or 
57 students indicated that they were graduate students, and 57 percent were 
married. Approximately 58 percent of the students indicated that they practiced 
some form of Christianity. Forty one percent or 27 Afrikan students listed their 
religion as Muslim. 
T-test of Independent Means 
The t-test of independent means was used to examine difference in means 
for hypothesis 1, 2, and 3. A Likert scale with the following rating was used for 
perceived difficulties, and leisure time: 4 = a great deal, 3 = a fair amount, 2 = a 
little, and 1 = none at all. The scale used for resolution of problems was as 
follows: was not a problem, situation has not been resolved, with help from an 
American friend, with help from someone from your country, without outside 
guidance. Participants were asked to specify if they solved problems using any 
other sources. A Likert scale with the following rating was used for participation 
in activities outside of the class: 4 = very active, 3 = fairly active, 2 = a little active. 
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Table 3. Demographic data of Afrikan students: sex, age, home 
country by region, classification, marital status, and religion. 
Demographic 
variables N Percent 
Sex 
male 60 75.9 
female 19 24.1 
Age Group 
25 and under 15 19.2 
26-30 21 26.9 
31-35 22 28.2 
36 and older 20 25.6 
Home country 
bv region 
North West Afrika 40 50.6 
North East Afrika 12 15.2 
Central Afrika 15 19.0 
Southern Afrika 12 15.2 
Classification 
undergraduate 17 21.5 
graduate 62 78.5 
Marital status 
married 45 57.0 
single 34 43.1 
Religion 
Christian 38 57.6 
Muslim 27 40.9 
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1 = not active. A Likert scale with the following rating was used for adjustment 
to an American system of higher education: 4 = very often, 3 = often, 2 = 
occasionally, and 1 = (almost) never. Students were also asked to indicated how 
often they watch television, and the types of programs they watch. 
Gender Differences 
Testing of Hypothesis 1 
Hypothesis 1: There are no significant differences between Afrikan male 
and female student in regard to; 1) perceived difficulties, 2) 
resolution of problems, 3) leisure time, 4) participation in 
activities outside of the class, and 5)amount of television and 
types of television programs watched 6) adjustment to an 
American system of higher education. 
Gender differences can cause students from one group to experience 
difficulties in specific areas where other group experience very little difficulty. 
The differences in males and females can sometimes account for the amount of 
time spent with different groups, in and outside of the university. The level of 
activity or inactivity may influence the adjustment of males or females to a 
different culture. 
To ascertain whether there were significant differences between mean 
scores of Afrikan male and female students in the areas of perceived difficulties, 
resolution of problems, leisure time, participation in activities outside of class, 
and adjustment to an American system of higher education, a t-test of 
independent means was computed and the results of this analysis are shown in 
Tables 4-8. The null hypothesis of no significant difference was retained for all of 
these areas. 
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Table 4. Gender difference in the areas of perceived difficulties. 
Factors N Mean 
Standard T 
Deviation Value Prob 
Housing 
male 
female 
Climate 
male 
female 
Dating or marital 
matters 
male 
female 
Communication with 
American students 
male 
female 
Communication with 
American faculty 
male 
60 
19 
2.18 
1.95 
60 2.90 
19 1.95 
58 2.05 
17 1.76 
60 2.60 
19 2.37 
60 2.03 
.95 
.97 
.99 
.85 
1.16 
1.15 
.94 
.90 
.99 
.94 .35 
-.61 .55 
.90 .37 
. 94 .35 
-.28 .78 
female 19 2.11 .99 
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Table 4. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Discrimination 
male 60 2.40 1.04 
female 19 2.21 1.08 
Financial matters 
male 60 2.82 .95 
female 19 2.52 1.12 
Finding African food 
male 60 2.89 1.08 
female 19 2.63 1.07 
Feeling homesick 
male 60 2.98 1.00 
female 19 3.05 1.08 
Immigration 
male 58 2.03 1.28 
female 19 1.53 .96 
Loneliness 
male 59 2.44 1.01 
female 19 2.32 .82 
Your studies 
male 60 1.95 . .87 
female 19 2.05 .71 
.68 .50 
1.11 .27 
.89 .38 
-.26 .12 
1.58 .12 
.50 .63 
-.47 .64 
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Table 5. Gender difference in the areas of resolution of problems. 
Factors N Mean 
Standard 
Deviation 
T 
Value Prob 
Housing 
male 60 3.02 
female 18 3.39 
Climate 
male 60 2.98 
female 19 2.42 
Dating or Marital 
Matters 
male 60 2.97 
female 18 3.39 
Communication with 
American students 
male 60 3.23 
female 18 3.67 
Communication with 
American faculty 
male 57 3.82 
female 17 4.59 
Discrimination 
male 60 3.77 
female 16 3.63 
Financial Matters 
male 59 3.36 
female 16 3.56 
1.75 
2.09 
1.69 
1.39 
1.68 
1.61 
1.75 
1.85 
1.68 
1.33 
1.52 
1.63 
1.58 
1.59 
-.76 
-.94 
-.91 
.33 
.45 
1.31 .19 
.35 
.37 
-1.72 .09 
.75 
-.46 .65 
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Table 5. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Finding African Food 
male 58 3.52 1.53 
female 18 3.28 1.41 
Feeling Homesick 
male 59 3.31 1.49 
female 18 3.22 1.87 
Immigration 
male 56 3.89 1.66 
female 17 4.29 1.49 
Loneliness 
male 59 3.24 1.82 
female 18 3.17 1.89 
Your Studies 
male 59 3.22 2.00 
female 17 3.94 1.75 
.59 .56 
.19 .85 
-.89 .38 
.14 .89 
-1.34 .19 
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Table 6. Gender difference and leisure time spent with others. 
Factors N Mean 
Standard 
Deviation 
T 
Value Prob 
Spouse 
male 
female 
People from your 
own country 
male 
female 
Other Afrikans 
male 
female 
Other International 
Students 
male 
female 
Afrikan-Americans 
male 
female 
White Americans 
male 
female 
36 2.69 
12 2.58 
59 
16 
58 
19 
59 
18 
58 
19 
2.66 
3.06 
2.60 
3.00 
2.22 
2.44 
1.84 
2.16 
58 2.05 
18 2.44 
1.21 
.92 
.93 
.80 
.94 
.85 
.86 
.83 
1.02 
.93 
.98 
.26 
•1.54 
-1.80 
-.98 
-1.35 
-1.55 
.80 
.13 
.08 
.33 
.18 
.13 
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Table 7. Gender difference in participation in activities outside of the class. 
Standard T 
Factors N Mean Deviation Value Prob 
Afrikan Student 
Association 
male 60 2.38 1.09 
female 19 2.74 1.05 
Student Activities 
atlSU 
male 60 2.13 1.03 
female 19 2.42 .90 
Communitv Activities 
male 60 1.80 1.02 
female 19 2.05 .85 
University Committees 
male 60 1.73 .94 
female 19 1.47 .77 
-1.24 .22 
-1.09 .28 
-.98 .33 
1.08 .28 
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Table 8. Gender difference in adjustment to an American system of higher 
education. 
Standard T 
Factors N Mean Deviation Value Prob 
Quantitative 
examinations 
(short answer, fill in 
the blank, etc.) 
male 56 3.25 .67 
female 19 3.53 .70 
Essav examinations 
male 55 3.38 .76 
female 18 3.56 .51 
Multiple choice 
examinations 
male 54 2.91 .97 
female 17 2.82 1.02 
Grading system 
male 58 3.19 .63 
female 19 3.42 .61 
Class discussions 
male 59 3.02 .86 
female 19 3.00 .82 
Consistency of grading 
system 
male 59 2.17 1.12 
female 19 1.84 1.07 
-1.54 .13 
.91 .37 
.32 .75 
-1.39 .17 
.08 .94 
1.12 .27 
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Table 8. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Amount of work 
male 59 2.88 .95 
female 19 3.00 1.00 
Courses taught by 
Afrikan-Americans 
male 59 1.27 .67 
female 19 1.37 .68 
Working on group 
projects with others 
male 58 1.72 .97 
female 19 2.00 1.05 
Length of program 
of study 
male 56 2.70 1.06 
female 16 2.94 1.18 
Communication with 
funding agency 
male 53 2.75 1.07 
female 17 2.94 1.14 
-.47 .64 
-.55 .58 
-1.05 .30 
-.78 .44 
-.61 .54 
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Marital Status Differences 
Testing of Hypothesis 2 
Hypothesis 2: There are no differences between Afrikan students' 
marital status and: 1) perceived difficulties, 2) resolution of 
problems, 3) leisure time, 4) participation in activities outside 
of the class, 5) amount of television and types of television 
programs watched, and 6) adjustment to an American system 
of higher education. 
A t-test of independent means was used to analyze data related to Afrikan 
students' marital status and areas of perceived difficulty, resolution of problems, 
leisure, time spent outside of class, amount of television and types of television 
programs watched, and adjustment to an American system of higher education. 
In the area of perceived difficulties there were significant differences 
between the mean scores of married students (2.73) and the mean scores of single 
students (2.27) rating that married students seem to have more difficult 
communicating with American students than single students (Table 9). The area 
of communication is important in the adjustment of Afrikan students due to the 
fact that education at the university level often involves interaction between 
students as well as faculty members, as a part of the learning process. 
Students who feel that they are being discriminated against while they are 
attending Iowa State University are not likely to adjust to their present situation. 
The mean score for married Afrikan students (2.56) was significantly different 
from the mean score of single Afrikan students (2.06) rating that married 
students seemed to experience more of a problem in the area of discrimination 
than did single students (Table 9). The null hypothesis of no significant 
difference was rejected at the .05 level of significance. 
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Table 9. Marital status in the areas of perceived difficulties. 
Factors N Mean 
Standard 
Deviation 
T 
Value Prob 
Housing 
married 
single 
Climate 
married 
single 
Dating or marital 
matters 
married 
single 
Communication with 
American students 
married 
single 
Communication with 
American faculty 
married 
single 
Discrimination 
married 
single 
45 
33 
45 
33 
41 
33 
45 
33 
45 
33 
45 
33 
2.11 
2.15 
2.91 
3.00 
1.78 
2.18 
2.73 
2.27 
2.20 
1.82 
2.56 
2.06 
.98 
.94 
.99 
.90 
1.13 
1.13 
.86 
.98 
.99 
.95 
1.06 
1.00 
-•18 
-.41 
.-1.52 
2.02 
1.71 
2.09 
.86 
.69 
.13 
.03" 
.09 
.04"^ 
^significant at the .05 level 
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Table 9. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Financial matters 
married 45 2.82 .96 
single 33 2.61 1.03 
Finding African food 
married 45 2.60 1.07 
single 33 3.12 1.02 
Feeling homesick 
married 45 2.89 1.07 
single 33 3.15 .94 
Immigration 
married 43 1.95 1.33 
single 33 1.82 1.10 
Loneliness 
married 44 2.25 .94 
single 33 2.61 .97 
Your studies 
married 45 2.07 .84 
single 33 1.82 .81 
.95 .34 
-2.16 .03* 
-1.13 .26 
.47 .64 
-1.62 .12 
1.31 .19 
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An alteration in ones diet or the inability to obtain the type of food one is used to 
consuming can cause feelings of unhappiness. There were significant differences 
between the means scores for married (2.60) and single (3.12) Afrikan students 
when compared to the dependent variable of finding Afrikan food rating that 
single students seemed to have more difficulty obtaining Afrikan food than 
married students. The null hypothesis of no significant difference was rejected at 
the .05 level of significance. 
In the area of resolution of perceived problems there were no significant 
differences when the mean scores of the dependent variables of married and 
single students were compared to the independent variables of resolution of 
problems in the areas of housing, climate, dating or marital matters, 
communication with American students, communication with American 
faculty, discrimination, financial matters, finding Afrikan food, feeling 
homesick, immigration, loneliness and academic studies. The null hypothesis of 
no significant difference was retained (Table 10). 
International students attending institutions in the United States can also 
learn about the culture, and people of this country through informal contact. 
The amount of time spent with others influences students' adaptation by 
allowing students from this country to offer insights into surviving in the 
present environment. 
Individuals who spend a great deal of time with students from their own 
country may not adjust as quickly as students who socialize with Americans 
because they are able to surround themselves with things they are comfortable 
with such as language, traditions, etc., and therefore they do not have to actively 
participate in American culture. It can also be said that students who spend their 
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leisure time with students from their own country may be able to adjust quicker 
because they are receiving support from individuals who are more likely to 
understand their problems and concerns. 
In the area of leisure time spent with individuals from a students country 
there was a significant difference between the mean score of married students 
(2.57) and the mean scores of single students (3.00) rating single students as 
spending more time with individuals from their country (Table 11). The mean 
scores of married Afrikan students (2.53) and single Afrikan students (2.94) were 
found to be significantly different, the rating of single students indicated that 
they 
seemed to spend more of their leisure time with other Afrikan students than 
married students. Significant differences were found between the mean scores of 
married Afrikan students (2.07) and single Afrikan students (2.56) ratings 
indicated that single students appear to spend more of their leisure time with 
other international students than do married students. Significant differences 
were also found between mean scores for married students (1.75) and single 
students (2.16) of leisure time spent with Afrikan-Americans, ratings indicated 
single students seemed to spend more leisure time with Afrikan-American 
students than married Afrikan students. The null hypothesis for all of these 
areas were rejected at the .05 level of significance (Table 11). 
White Americans constitute the largest American population of 
Americans at Iowa State University. Therefore, Afrikans would have more 
opportunity to interact with white Americans than any other group. There was a 
significant difference between the mean scores of Afrikan married students (1.80) 
and single students (2.65) ratings indicated that single students seemed to spend 
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more leisure time with white Americans than married Afrikan students. The 
null hypothesis was rejected at the .01 level of significance (Table 11). 
There were no significant differences between married and single students 
mean scores when compared to the dependent variables of time spent watching 
television. The null hypothesis of no significant difference was retained (Table 
12). 
The difference between the experiences of Afrikan students in the 
classroom can be influenced by their marital status. The mean score of married 
Afrikan students (2.82) and single Afrikan student (3.31) indicated that there was 
a significant difference between married and single students participation in class 
discussion, indicating that single students seem to participate more in class 
discussions than married students. The null hypothesis of no significant 
difference was rejected at the .05 level of significance (Table 13). 
When the mean scores of married and single Afrikan students were 
compared to the dependent variables of performance on quantitative, easy, and 
multiple choice exams, grading system, consistency of grading, amount of class 
work required, number of courses taught by Afrikan-Americans, ability to work 
effectively on group projects with others, length of time program of study is 
taking and communication with funding agencies, no significant differences 
were found. The null hypothesis of no significant difference was retained (Table 
13). 
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Table 10. Marital status and resolution of problems. 
Factors N Mean 
Standard 
Deviation 
T 
Value Prob 
Housing 
married 45 3.16 
single 33 2.97 
Climate 
married 45 2.76 
single 33 2.97 
Dating or marital 
matters 
married 41 1.78 
single 33 2.18 
Communication with 
American students 
married 45 2.98 
single 32 3.16 
Communication with 
American faculty 
married 45 4.02 
single 32 3.91 
Discrimination 
married 43 3.79 
single 32 3.66 
Financial matters 
married 43 3.26 
single 31 3.52 
1.78 
1.65 
1.65 
1.65 
1.13 
1.13 
1.69 
1.67 
1.57 
1.71 
1.36 
1.79 
1.53 
1.61 
.15 
-.57 
.-1.52 
-.46 
.31 
.37 
-.71 
.86 
.57 
.13 
.65 
.76 
.71 
.48 
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Table 10. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Finding African food 
married 42 3.40 1.55 
single 33 3.45 1.39 
Feeling homesick 
married 43 3.37 1.43 
single 33 3.24 1.73 
Immigration 
married 41 4.17 1.51 
single 31 3.84 1.70 
Loneliness 
married 43 3.14 1.71 
single 33 3.24 1.95 
Your studies 
married 44 3.25 2.01 
single 31 3.48 1.90 
-.14 .89 
.36 .72 
.87 .39 
-.24 .81 
-.51 .61 
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Table 11. Marital status and leisure time spent with others. 
Standard T 
Factors N Mean Deviation Value Prob 
People from vour 
own œuntrv 
married 42 2.57 1.02 
-2.00 .05* 
single 32 3.00 .76 
Other Afrikans 
married 43 2.53 .80 
-2.11 .04» 
single 33 2.94 .86 
Other international 
students 
married 44 2.07 .70 
-2.57 .01* 
single 32 2.56 ..98 
Afrikan-Americans 
married 44 1.75 .84 
-2.00 .05* 
single 32 2.16 .92 
White Americans 
married 44 1.80 .85 
-4.20 .00** 
single 31 2.65 .88 
•^significant at the .05 level 
** significant at the .01 level 
Table 12. Marital status and the amount of time spent watching television. 
Standard T 
Factors N Mean Deviation Value Prob 
Time spent watching 
television 
married 44 2.61 .78 
-.52 .60 
single 33 2.73 1.13 
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Table 13. Marital status and adjustment to an American system of higher 
education. 
Standard T 
Factors N Mean Deviation Value Prob 
Quantitative 
examinations 
(short answer, fill in 
the blank, etc.) 
married 42 3.31 .72 
single 32 3.78 .61 
Essay examinations 
married 42 3.43 .74 
single 30 3.43 .68 
Multiple choice 
examinations 
married 40 2.90 .96 
single 30 2.87 .94 
Grading system 
married 43 3.21 .60 
single 33 3.33 .65 
Class discussions 
married 45 2.82 .81 
single 32 3.31 .82 
Consistency of grading 
system 
married 44 2.00 1.18 
single 33 2.21 1.02 
-.42 .68 
-.03 .98 
.15 .89 
-.86 .39 
-2.61 ..or 
-.82 .41 
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Table 13. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Amount of work 
married 44 2.91 1.03 
.00 1.00 
single 33 2.91 .88 
Courses taught bv 
Afrikan-Americans 
married 44 1.30 .63 
.15 .88 
single 33 1.27 .72 
Working on group 
projects with others 
married 44 1.84 1.01 
.52 .60 
single 32 1.72 .99 
Length of program 
of studv 
married 43 2.67 1.02 
-.82 .41 
single 28 2.89 1.20 
Communication with 
-funding agencv 
married 40 2.80 .94 
.03 .98 
single 29 2.79 1.29 
•^significant at the .05 level 
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Differences in Religion 
Testing of Hypothesis 3 
Hypothesis 3: There are no differences between Afrikan students' 
religion and: 1) perceived difficulties, 2) resolution of 
problems, 3) leisure time, 4) participation in activities 
outside of the class, 5) amount of television and type of 
television program watched, and 6) adjustment to an 
American system of higher education. 
Students religious practices can cause some students to adapt easier than 
other students. Since the majority of individuals in America practice some form 
of Christianity, students who practice the Islamic faith may find it difficult to 
locate a place to worship and therefore become frustrated in other areas. Afrikan 
students surveyed indicated a denomination of Christianity or the Muslim faith. 
In order to ascertain if there were differences between Christian Afrikan students 
and Muslim Afrikan students, t-tests of independent means were used to analyze 
data using the dependent variables in the areas of perceived difficulties, 
resolution of problems, leisure time, participation in activities outside of class, 
amount of television watched and types of television programs watched, and 
adjustment to an American system of higher education. 
Significant differences were found between the mean scores of Christian 
(1.87) and Muslim (2.37) students when compared to perceived difficulty in the 
dependent variable of housing. Muslim students reported experiencing more 
difficulty in the area of housing. The null hypothesis of no significant difference 
was rejected at the .05 level of significance (see Table 14). 
When the independent variables of Christianity and Muslim were 
compared to the other dependent variables listed as areas of perceived difficulties 
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Table 14. Religion and the areas of perceived difficulties. 
Factors N Mean 
Standard 
Deviation 
T 
Value Prob 
Housing 
Christian 38 1.87 
Muslim 27 2.37 
Climate 
Christian 38 2.92 
Muslim 27 2.96 
Dating or marital 
matters 
Christian 37 2.16 
Muslim 25 1.84 
Communication with 
American students 
Christian 38 2.45 
Muslim 27 2.67 
Communication with 
American faculty 
Christian 38 2.03 
Muslim 27 2.04 
Discrimination 
Christian 38 2.32 
Muslim 27 2.44 
..81 
1.08 
1.02 
.94 
1.17 
1.21 
.92 
.88 
.97 
.98 
1.04 
1.21 
-2.14 
-.17 
1.05 
-.96 
-.04 
.48 
.04" 
.87 
.30 
.34 
.97 
.64 
^significant at the .05 level 
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Table 14. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Financial matters 
Christian 38 2.74 1.06 
Muslim 27 2.89 .97 
Finding African food 
Christian 38 2.74 1.06 
Muslim 27 2.63 1.11 
Feeling homesick 
Christian 38 3.05 1.06 
Muslim 27 2.89 1.01 
Immigration 
Christian 38 1.92 1.24 
Muslim 25 1.76 1.17 
Loneliness 
Christian 38 2.50 1.03 
Muslim 26 2.27 .92 
Your studies 
Christian 38 1.76 .75 
Muslim 27 2.15 .91 
-.59 .56 
.39 .70 
.62 .54 
.52 .61 
.92 .36 
-1.87 .07 
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it was found that there were no significant differences between Christian and 
Muslim students (Table 14). 
The mean scores for Christian Afrikan students (3.84) and Muslim Afrikan 
students (4.36) were compared to the dependent variable of resolution of 
discrimination problems (Table 15). Muslim students tend to rely on individuals 
from their county to assist in solving problems. There were significant 
differences found between the mean scores of Christian Afrikan students (3.84) 
and (4.03), and Muslim Afrikan students (2.92) and (2.81), when compared to 
financial matters and problems related to academic studies respectively. The 
null hypothesis in these areas was rejected at the .05 level of significance (Table 
15). 
Many leisure activities are organized by religious organizations. Included 
are events where students from different cultures come together because of 
shared religious beliefs. This type of contact could foster quicker adaptation to a 
different culture. 
Significant differences were found between the mean scores of Christian 
Afrikan students (3.00) compared to Muslim Afrikan students (2.48) in spending 
their leisure time with individuals from their country (Table 16). Christian 
Afrikans students appear to spend more time with individuals from their own 
country than Muslim Afrikan students. The null hypothesis was rejected at the 
.05 level of significance (Table 16). 
There were significant differences between the mean scores of Christian 
Afrikan students (2.84) as compared to Muslim Afrikan students (2.37) for 
spending leisure time with other Afrikan students. The null hypothesis of no 
significant difference was rejected at the .05 level of significance (Table 16). 
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Table 15. Religion and resolution of problems 
Factors N Mean 
Standard 
Deviation 
T 
Value Prob 
Housing 
Christian 
Muslim 
Climate 
Christian 
Muslim 
Dating or marital 
matters 
Christian 
Muslim 
Communication with 
American students 
Christian 
Muslim 
Communication with 
American faculty 
Christian 
Muslim 
Discrimination 
Christian 
Muslim 
Financial matters 
Christian 
Muslim 
38 
27 
45 
27 
38 
27 
38 
27 
38 
24 
38 
25 
38 
25 
2.79 
2.89 
2.76 
2.93 
3.05 
3.41 
3.13 
3.70 
3.95 
4.33 
3.63 
4.36 
3.84 
2.92 
1.68 
1.97 
1.65 
1.62 
1.56 
1.69 
1.76 
1.73 
1.49 
1.58 
1.55 
1.19 
1.48 
1.63 
.69 
-.33 
-.87 
-1.30 
-.97 
-2.00 
2.32 
.49 
.57 
.39 
.20 
.34 
.05* 
.02* 
^significant at the .05 level 
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Table 15. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Finding African food 
Christian 38 3.55 1.57 
Muslim 25 3.48 1.56 
Feeling homesick 
Christian 38 3.05 1.49 
Muslim 26 3.69 1.74 
Immigration 
Christian 36 3.97 1.65 
Muslim 25 4.16 1.68 
Loneliness 
Christian 38 3.24 1.87 
Muslim 26 3.35 2.00 
Your studies 
Christian 38 4.03 1.81 
Muslim 26 2.81 1.86 
.18 .86 
-1.58 .12 
-.43 .67 
-.22 .82 
2.62 .01' 
Table 16. Religion and leisure time spent with others. 
Factors N Mean 
Standard 
Deviation 
T 
Value Prob 
Spouse 
Christian 
Muslim 
17 
24 
2.41 
2.89 
1.37 
1.19 
-1.15 .26 
People from vour 
own country 
Christian 
Muslim 
36 
25 
3.00 
2.48 
.68 
1.16 
2.21 .03'' 
Other Afrikans 
Christian 
Muslim 
37 
27 
2.84 
2.37 
.76 
.93 
2.21 .03* 
Other International 
Students 
Christian 
Muslim 
37 
26 
2.43 
2.00 
.90 
.69 
2.06 .04* 
Afrikan-Americans 
Christian 
Muslim 
37 
26 
1.92 
1.73 
.76 
.87 
.91 .37 
White Americans 
Christian 
Muslim 
37 
25 
2.32 
1.76 
.92 
.93 
2.37 .02* 
* significant at the .05 level 
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Significant diHerences were found between the mean scores of Christian 
Afrikan students (2.43) compared to Muslim Afrikan students (2.00) for spending 
time with international students. Christian Afrikans students appear to spend 
more time with other international students than Muslim Afrikan students. 
The null hypothesis was rejected at the .05 level of significance (Table 16). 
There were significant differences between the mean scores of Christian 
Afrikan students (2.32) as compared to Muslim Afrikan students (1.76) for 
spending leisure time with white Americans. The null hypothesis of no 
significant difference was rejected at the .05 level of significance (Table 16). 
Being involved in student and social organizations affords students the 
opportunity to engage in activities that will expose them to American culture. 
When the mean scores of Christian Afrikan students and Muslim Afrikan 
students were compared to the dependent variables of level of activity in the 
Afrikan Student Association, student activities, community activities and 
university committees no significant differences were found. The null 
hypothesis of no significant difference was retained for all of these areas (Table 
17). 
Religious programs or ideas on television can influence how much time 
students spend watching television. There were significant differences between 
the mean scores of Christian Afrikan students (2.43) and Muslim Afrikan 
students (2.98) in amount of time spent watching television. Muslim students 
spend more time watching television than Christian Afrikan students. The null 
hypothesis of no significant difference was rejected at the .05 level of significance 
(Table 18). 
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Table 17. Religion and participation in activities outside of the dass. 
Factors N Mean 
Standard 
Deviation Value Prob 
Afrikan Student 
Association 
Christian 38 2.58 
Muslim 27 2.11 
Student Activities 
at ISU 
Christian 38 2.26 
Muslim 27 2.11 
Community Activities 
Christian 38 1.95 
Muslim 27 1.85 
University Committees 
Christian 38 1.82 
Muslim 27 1.52 
1.06 
1.01 
.92 
1.09 
.99 
1.06 
1.01 
.70 
1.79 
.61 
.37 
.08 
.55 
.71 
1.32 .19 
Table 18. Religion and the amount of time spent watching 
television. 
Standard T 
Factors N Mean Deviation Value Prob 
Time spent watching 
television 
Christian 37 2.43 .80 
-2.25 .03"* 
Muslim 27 2.96 1.09 
* significant at the .05 level 
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As shown in Table 19 when the independent variables of Christian and 
Muslim were compared to the dependent variables of participation in class 
discussions and comfort with the amount of work assigned in classes, mean 
scores for each of the dependent variables were: Christian (2.82), Muslim (3.31) 
and Christian (2.24), Muslim (1.70) respectively, with Muslim Afrikans students 
appearing to participate more in class discussions than Christian Afrikan 
students, and Christian students seeming to feel that they have a great deal of 
work. 
One Way Analysis of Variance 
An ANOVA was used to examine F probabilities in means for hypothesis 
4, 5 and 6. Forty-seven variables were used to examine differences among 
Afrikan students' home country (divided into regions), age, and classification. 
Although students were asked to indicate the number of family members 
currently living with them, the number reported was too low to analyze 
appropriately. Each variable is presented in relationship to the areas of: 
perceived difficulty, resolution of problems, leisure, time spent outside of class, 
amount of television and types of television programs watched, and adjustment 
to an American system of higher education. Although all of the data collected 
are presented, the study will concentrate on the areas that revealed significant 
findings. 
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Table 19. Religion and adjustment to an American system of higher 
education. 
Standard T 
Factors N Mean Deviation Value Prob 
Quantitative 
examinations 
(short answer, fill in 
the blank, etc.) 
Christian 36 3.28 .70 
Muslim 27 3.41 .64 
Essay examinations 
Christian 36 3.56 .77 
Muslim 26 3.27 .60 
Multiple choice 
examinations 
Christian 34 2.82 .90 
Muslim 26 2.92 .94 
Grading system 
Christian 38 3.24 .63 
Muslim 27 3.33 .62 
Class discussions 
Christian 45 2.82 .81 
Muslim 32 3.31 .82 
Consistency of grading 
system 
Christian 37 3.14 .89 
Muslim 27 2.81 .74 
-.76 .45 
1.57 .12 
-.42 .68 
.61 .54 
-2.61 .Ol'^ 
1.53 .13 
^significant at the .05 level 
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Table 19. Continued 
Standard T 
Factors N Mean Deviation Value Prob 
Amount of work 
Christian 38 2.24 1.08 
Muslim 27 1.70 1.03 
Courses taught by 
Afrikan-Americans 
Christian 37 2.87 .87 
Muslim 27 2.78 1.12 
Working on group 
projects with others 
Christian 37 1.41 .80 
Muslim 27 1.26 .59 
Length of program 
of study 
Christian 34 2.76 1.10 
Muslim 27 2.78 1.12 
Communication with 
funding agency 
Christian 34 2.71 1.12 
Muslim 25 2.92 .94 
2.00 .05" 
.79 .44 
.80 .43 
-.05 .96 
-.77 .44 
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Afrikan Students' Home Region 
Hypothesis 4: There are no differences between Afrikan students' home 
region and: 1) perceived difficulties, 2) resolution of 
problems, 3) leisure time, 40 participation in activities outside 
of the class, 5) amount of television and types of television 
programs watched, and 6) adjustment to an American system 
of higher education. 
There were no significant differences between the mean scores of students 
from different home regions and the dependent variable of perceived difficulties 
(Table 20). In the area of resolution of problems significant differences are noted 
between students from southern Afrika and students from central Afrika (Table 
21). An analysis of the means by the Sheffee' Multiple Range test revealed that 
students from southern Afrika reported a mean score of 3.92 for resolution of 
problems involving financial matters, and students from central Afrika had a 
mean score of 2.53, these ratings indicated that students from southern Afrika 
appear to be experiencing greater problems in regards to financial matters. The 
null hypothesis of no significant difference was rejected at the .05 level of 
significance (Table 20). 
In order to determine if students' home country had an influence on the 
amount of time spent with different groups, an analysis of variance was used to 
analyze the data. There was a significant difference in the mean scores when 
students home regions were compared to leisure time spent with people from 
the students' country. Analysis of the means by the Sheffe' Multiple Range test 
revealed that students from southern Afrika with a reported mean score of 2.08 
and students from north eastern Afrika with a mean scores of 3.20 revealed the 
greatest degree of variability. It seems that students from north east Afrika tend 
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Table 20. Respondent number, means, standard deviation, and F 
ratios of perceived difficulty by home region. 
Perceived difficulty/ Standard F 
home region N Mean Deviation Prob. 
Housing 
North West 40 2.05 .99 .42 
Southern 12 2.33 .98 
Central 15 1.93 .80 
North East 12 2.42 1.00 
Climate 
North West 40 2.90 .98 .93 
Southern 12 3.08 .79 
Central 15 2.87 .99 
North East 12 3.00 1.04 
Dating or marital 
matters 
North West 38 1.92 .97 .51 
Southern 12 2.17 1.47 
Central 14 2.29 1.33 
North East 11 1.64 1.21 
Communication with 
American students 
North West 40 2.58 .96 .68 
Southern 12 2.58 .90 
Central 15 2.67 .82 
North East 12 2.25 1.06 
Communication with 
American faculty 
North West 40 2.13 1.02 .68 
Southern 12 1.75 .97 
Central 15 2.00 .93 
North East 12 2.17 1.03 
Discrimination 
North West 4 1.75 1.50 .38 
Southern 11 2.00 .77 
Central 21 2.33 .97 
North East 22 2.64 1.14 
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Table 20. Continued 
Perceived difficulty/ Standard F 
home region N Mean Deviation Prob. 
Financial matters 
North West 40 2.65 .98 .32 
Southern 12 2.92 2.92 
Central 15 2.53 2.53 
North East 12 3.17 .83 
Finding African food 
North West 40 2,98 1.03 .47 
Southern 12 2.92 1.08 
Central 15 2.53 1.06 
North East 12 2.58 1.24 
Feeling homesick 
North West 40 2.90 1.03 .85 
Southern 12 3.08 1.08 
Central 15 3.13 .99 
North East 12 3.08 1.00 
Immigration 
North West 38 1.71 1.14 .13 
Southern 12 2.67 1.50 
Central 15 1.80 1.21 
North East 12 1.92 1.08 
Loneliness 
North West 39 2.21 .83 .10 
Southern 12 2.83 .94 
Central 15 2.73 1.03 
North East 12 2.25 1.14 
Your studies 
North West 40 1.80 .76 .28 
Southern 12 2.17 .72 
Central 15 2.07 .88 
North East 12 2.25 1.06 
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Table 21. Respondent number, means, standard deviation, and F 
ratios of resolution of problem by home region. 
Resolution of problem/ Standard F 
home region N Mean Deviation Prob. 
Housing 
North West 39 3.44 1.92 .40 
Southern 12 2.50 1.73 
Central 15 2.87 1.51 
North East 12 2.92 1,98 
Climate 
North West 40 2.53 1.68 .22 
Southern 12 2.83 1.70 
Central 15 3.13 1.51 
North East 12 3.58 1.44 
Dating or marital 
matters 
North West 39 3.10 .97 .33 
Southern 12 2.58 1.47 
Central 15 2.80 1.33 
North East 12 3,75 1.21 
Communication with 
American students 
North West 39 3.38 1.77 .15 
Southern 12 3,67 1.78 
Central 15 2.47 1.73 
North East 12 3.92 1.62 
Communication with 
American faculty 
North West 38 4.00 1.58 .19 
Southern 12 3.92 2.07 
Central 14 3.43 1.79 
North East 10 4.90 .32 
Discrimination 
North West 39 3.85 1.51 .28 
Southern 12 3.67 1.44 
Central 15 3.13 1.73 
North East 10 4.30 1.34 
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Table 21. Continued 
Resolution of problem/ Standard F 
home region N Mean Deviation Prob. 
Financial matters 
North West 38 3.76 1.40 .02» 
Southern 12 3.92 1.62 
Central 15 2.53 1.55 
North East 10 2.70 1.64 
Finding African food 
North West 38 3.32 1.54 .25 
Southern 12 4.25 1.66 
Central 15 3.20 1.08 
North East 11 3.45 1.51 
Feeling homesick 
North West 39 3.28 1.62 .47 
Southern 12 3.17 1.70 
Central 15 2.93 1.44 
North East 11 3.91 1.45 
Immigration 
North West 36 4.06 1.69 .36 
Southern 11 3.55 1.75 
Central 15 3.67 1.68 
North East 11 4.64 1.03 
Loneliness 
North West 39 3.13 1.85 .25 
Southern 12 3.42 2.02 
Central 15 2.67 1.72 
North East 11 4.09 1.51 
Your studies 
North West 38 3.34 1.82 .97 
Southern 12 3.33 2.64 
Central 15 3.60 1.99 
North East 11 3.27 1.85 
•^significant at the .05 level 
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to spend more time with individuals from their own country than students 
from other regions (Table 22). 
As shown in Table 23, there is a significant difference when students' 
home regions are compared to the level of participation community activities. 
Comparison of the means of Afrikan students from southern Afrika (2.58) and 
mean scores of Afrikan students from north west Afrika (1.63) would seem to 
indicate that students from southern Afrika are more involved in community 
activities than students from other regions. The null hypothesis of no 
significant difference was rejected at the .05 level of significance. 
There was a significant difference in the amount of time Afrikan students 
from different regions spent watching television. The mean scores of students 
from north west Afrika, southern Afrika, central Afrika, and north east Afrika, 
were 2.51,2.33,2.73, and 3.33 respectively. Analysis of these data indicated that 
students from north east Afrika watched television more than students from 
other regions. The null hypothesis of no significant difference was rejected at the 
.05 level of significance (Table 24). 
Significant differences were noted when students home regions were 
compared to the dependent variables of level of success when taking quantitative 
(short answers, fill in the blanks, etc.), and essay examinations, as well as in the 
area of communication with funding agencies. When the mean scores for 
Afrikan students from different regions were compared on the basis of the level 
of success that they reported in the area of quantitative examinations, there were 
significant differences between the mean scores. The mean scores of north east 
Afrikan students (3.50), and students from southern Afrika (2.91) seemed to 
show the most discrepancy in this area. Examination of the area of ability to 
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Table 22. Respondent number, means, standard deviation, and F 
probabilities of leisure time by home region. 
Leisure time/ Standard F 
home region N Mean Deviation Prob. 
Spouse 
North West 24 2.29 1.37 .24 
Southern 8 3.13 .83 
Central 6 2.83 1.17 
North East 10 3.10 1.37 
People from own 
œuntry 
North West 39 2.74 .88 .02» 
Southern 12 2.08 .90 
Central 14 3.00 .78 
North East 10 3.20 1.03 
Other Afrikans 
North West 40 2.78 .80 .16 
Southern 11 2.36 .81 
Central 14 3.00 .78 
North East 12 2.42 1.00 
Other International 
students 
North West 39 2.44 .88 .10 
Southern 12 2.17 1.03 
Central 15 2.33 .72 
North East 11 1.73 .47 
Afrikan-Americans 
North West 39 2.05 .86 .27 
Southern 12 1.67 1.15 
Central 14 2.07 .83 
North East 12 1.58 .67 
White Americans 
North West 39 2.03 .84 .52 
Southern 12 2.50 1.00 
Central 14 2.14 1.03 
North East 11 2.18 1.17 
•^significant at the .05 level 
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Table 23. Respondent number, means, standard deviation, and F 
probabilities of participation in activities outside of class by 
home region. 
Outside Activities/ Standard F 
home region N Mean Deviation Prob. 
AArikan Student Association 
North West 40 2.45 1.01 .56 
Southern 12 2.25 1.29 
Central 15 2.80 1.08 
North East 12 2.33 1.15 
General student 
activities 
North West 40 2.08 .89 .22 
Southern 12 1.92 1.00 
Central 15 2.47 1.19 
North East 12 2.58 1.08 
Community activities 
North West 40 1.63 .87 .03* 
Southern 12 2.58 1.16 
Central 15 1.87 .92 
North East 12 1.92 1.00 
University Committees 
North West 40 1.73 .96 .50 
Southern 12 1.58 1.16 
Central 15 1.40 .63 
North East 12 1.92 .79 
^significant at the .05 level 
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Table 24. Respondent number, means, standard deviation, and F 
probabilities of viewing television by home region. 
Viewing television/ Standard F 
home region N Mean Deviation Prob. 
Amount of television 
watched 
North West 39 2.51 .76 .03» 
Southern 12 2.33 .78 
Central 15 2.73 .88 
North East 12 3.33 1.37 
^significant at the .05 level 
Table 25. Respondent number, means, standard deviation, and F 
probabilities of system of higher education by home region. 
System of education/ Standard F 
home region N Mean Deviation Prob. 
Quantitative examinations 
(short answers, fill in the 
blanks, etc.) 
North West 37 
Southern 11 
Central 15 
North East 12 
Essay examinations 
North West 36 
Southern 11 
Central 14 
North East 12 
Multiple choice 
examinations 
North West 36 
Southern 11 
Central 13 
North East 11 
Grading system 
North West 39 
Southern 12 
Central 14 
North East 12 
3.49 .51 .02* 
2.91 .70 
3.07 .88 
3.50 .67 
3.58 .55 .05» 
2.91 1.04 
3.43 .76 
3.42 .51 
2.94 .89 .63 
2.55 1.04 
2.92 .95 
3.00 1.00 
3.36 .49 .23 
3.00 .60 
3.07 .92 
3.33 .65 
^significant at the .05 level 
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perform well on essay exams revealed a mean score for students from north west 
Afrika of (3.58) and a mean score for students from southern Afrika of (2.91), 
these ratings indicated that students from the north west region of Afrika 
reported better performance on essay examinations than students from other 
regions. When the means scores of Afrikan students from all regions were 
compared to the dependent variable of communication with funding agencies, 
there was a significant difference between the mean scores of students from 
north west Afrikans (2.47) and students from central Afrika (3.46). The null 
hypothesis in all of these areas was rejected at the .05 level of significance (Table 
25) 
Afrikan Students' Age 
Hypothesis 5: There are no differences between Afrikan students' age and: 
1) perceived difficulties, 2) resolution of problems, 3) leisure 
time, 4) participation in activities outside of the class, 5) 
amount of television and types of television programs 
watched, and 6) adjustment to an American system of higher 
education. 
As shown in Tables 26 and 27, there are no significant differences between 
students' age and areas of perceived difficulty, resolution of problems, 
participation in activities outside of class, amount of time spent watching 
television, and types of television programs watched. When the data were 
analyzed comparing the mean scores for students' age to leisure time spent with 
spouses, there was a significant difference between students age 20 and under 
(1.00) and students between the ages of 31 - 35 (3.38). This is only natural in that 
none of the students who were 20 years old or younger were married. The null 
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Table 25. Continued 
System of education/ Standard F 
home region N Mean Deviation Prob. 
Pass discussions 
North West 39 3.00 .83 .91 
Southern 12 2.92 .79 
Central 15 3.00 1.07 
North East 12 3.17 .72 
Consistency of grading 
system 
North West 40 2.23 1.14 .48 
Southern 12 1.67 .98 
Central 14 2.00 1.11 
North East 12 2.17 1.11 
Amount of work 
North West 39 3.05 .97 .45 
Southern 12 3.00 .95 
Central 15 2.67 .72 
North East 12 2.67 1.15 
Courses taught by 
Afrikan-Americans 
North West 39 1.33 .74 .74 
Southern 12 1.17 .39 
Central 15 1.20 .56 
North East 12 1.42 .79 
Working on group 
projects with others 
North West 40 1.70 .88 .23 
Southern 12 2.33 1.23 
Central 14 1.64 .93 
North East 11 1.72 1.10 
Length of program of 
study 
North West 37 2.76 1.01 .77 
Southern 11 2.45 1.13 
Central 12 2.92 1.16 
North East 12 2.83 1.27 
Communication with 
funding agency 
North West 36 2.47 1.11 .02» 
Southern 11 2.73 1.10 
Central 13 3.46 .88 
North East 10 3.20 .79 
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Table 26. Respondent number, means, standard deviation, and F 
probabilities of perceived difficulty by age. 
Perceived difficulty/ Standard F 
Age N Mean Deviation Prob. 
Housing 
20 and under .4 
21-25 11 
26-30 21 
31-35 22 
36 and over 20 
Climate 
20 and under 4 
21-25 11 
26-30 21 
31-35 22 
36 and over 20 
Dating or marital 
matters 
20 and under 4 
21-25 11 
26-30 20 
31-35 21 
36 and over 18 
Communication with 
American students 
20 and under 4 
21-25 11 
26-30 21 
31-35 22 
36 and over 20 
Communication with 
American faculty 
20 and under 4 
21-25 11 
26-30 21 
31-35 22 
36 and over 20 
.50 .58 .22 
2.18 .87 
2.48 .93 
2.09 1.06 
1.90 .91 
2.50 1.29 .80 
2.73 1.01 
2.95 .86 
3.05 .90 
2.95 1.05 
1.75 .96 .11 
1.73 .90 
2.55 1.32 
1.76 1.04 
1.72 1.07 
2.25 .96 .47 
2.27 1.00 
2.48 .68 
2.50 1.06 
2.85 .99 
2.75 .96 .38 
2.00 1.18 
1.76 .83 
2.09 1.07 
2.20 .95 
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Table 26. Continued 
Perceived difficulty/ Standard F 
Age N Mean Deviation Prob. 
Discrimination 
20 and under 4 1.75 1.50 .38 
21-25 11 2.00 .77 
26-30 21 2.33 .97 
31-35 22 2.64 1.14 
36 and over 20 2.30 1.03 
Financial matters 
20 and under 4 2.25 1.50 .22 
21-25 11 2.36 1.12 
26-30 21 2.85 .96 
31-35 22 3.05 .79 
36 and over 20 2.55 1.00 
Finding Afrikan food 
20 and under 4 2.50 1.29 .60 
21-25 11 3.18 1.08 
26-30 21 2.95 1.02 
31-35 22 2.64 1.22 
36 and over 20 2.70 .92 
Feeling homesick 
20 and under 4 2.75 .95 .70 
21-25 11 3.27 1.01 
26-30 21 3.05 1.02 
31-35 22 2.77 1.15 
36 and over 20 3.05 .88 
Immigration 
20 and under 4 1.00 .00 .15 
21-25 11 1.36 .81 
26-30 20 1.75 1.11 
31-35 21 2.19 1.36 
36 and over 20 2.15 1.31 
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Table 26. Continued 
Perceived difficulty/ Standard F 
Age N Mean Deviation Prob. 
Loneliness 
20 and under 4 2.25 .95 .0504 
21-25 11 2.64 .81 
26-30 20 2.85 1.09 
31-35 22 2.05 .84 
36 and over 20 2.20 .83 
Your studies 
20 and under 4 2.25 .95 .14 
21-25 11 1.91 .83 
26-30 21 1.86 .73 
31-35 22 1.73 .70 
36 and over 20 2.35 .99 
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Table 27. Respondent number, means, standard deviation, and F 
probabilities of resolution of problem by age. 
Resolution of problem/ Standard F 
Age N Mean Deviation Prob. 
Housing 
20 and under 3 
21-25 11 
26-30 21 
31-35 22 
36 and over 20 
Climate 
20 and under 4 
21-25 11 
26-30 21 
31-35 22 
36 and over 20 
Dating or marital 
matters 
20 and under 4 
21-25 10 
26-30 21 
31-35 22 
36 and over 20 
Communication with 
American students 
20 and under 4 
21-25 10 
26-30 21 
31-35 22 
36 and over 20 
Communication with 
American faculty 
20 and under 4 
21-25 10 
26-30 19 
31-35 21 
36 and over 19 
2.67 2.08 .21 
3.00 2.10 
2.71 1.68 
3.91 1.87 
2.85 1.82 
3.25 2.06 .72 
2.73 1.56 
1.47 1.47 
3.05 1.76 
3.00 1.72 
3.25 2.06 .47 
3.40 1.56 
2.76 1.55 
3.50 1.90 
2.70 1.53 
3.25 2.63 .64 
3.80 1.46 
3.05 1.77 
3.68 1.84 
3.05 1.76 
4.25 1.50 .46 
4.60 1.17 
4.32 1.38 
3.57 1.72 
3.95 1.87 
Table 27. Continued 
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Resolution of Problem/ Standard F 
Age N Mean Deviation Prob. 
Discrimination 
20 and under 4 4.50 1.00 .82 
21-25 10 3.50 1.96 
26-30 19 3.84 1.42 
31-35 22 3.77 1.66 
36 and over 20 3.55 1.47 
Financial matters 
20 and under 4 4.25 1.50 .38 
21-25 10 3.90 1.29 
26-30 20 3.50 1.85 
31-35 20 2.90 1.55 
36 and over 20 3.35 1.46 
Finding African food 
20 and under 4 3.25 1.50 .99 
21-25 11 3.27 1.56 
26-30 20 3.55 1.57 
31-35 21 3.52 1.63 
36 and over 19 3.42 1.39 
Feeling homesick 
20 and under 4 3.50 2.38 .31 
21-25 11 3.45 1.69 
26-30 20 2.80 1.45 
31-35 21 3.81 1.60 
36 and over 20 3.05 1.43 
Immigration 
20 and under 4 500 .00 .12 
21-25 10 4.50 1.27 
26-30 17 4.53 1.37 
31-35 21 3.48 1.89 
36 and over 20 3.75 1.55 
Table 27. Continued 
90 
Resolution of Problem/ Standard F 
Age N Mean Deviation Prob. 
Loneliness 
20 and under 4 2.25 1.89 .24 
21-25 11 3.45 1.86 
26-30 20 2.65 1.69 
31-35 21 3.81 1.91 
36 and over 20 3.35 1.72 
Your studies 
20 and under 4 4.75 1.26 .59 
21-25 10 3.20 1.87 
26-30 21 3.09 2.00 
31-35 20 3.65 2.03 
36 and over 20 3.35 2.03 
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Table 28. Respondent number, means, standard deviation, and F 
probabilities of leisure time spent with others by age. 
Leisure time/ Standard F 
Age N Mean Deviation Prob. 
gpgugg 
20 and under 1 1.00 .02* 
21-25 6 1.50 1.22 
26-30 10 2.70 1.42 
31-35 16 3.38 .96 
36 and over 14 2.50 1.22 
People from own 
œuntiy 
20 and under .4 3.50 .58 .21 
21-25 10 2.80 .92 
26-30 20 3.00 .79 
31-35 20 2.65 .99 
36 and over 20 2.50 .95 
Other Afrikans 
20 and under 4 2.75 .96 .11 
21-25 11 3.27 .79 
26-30 21 2.48 .87 
31-35 20 2.80 .77 
36 and over 20 2.60 .75 
Other international 
students 
20 and under 4 3.00 1.15 .50 
21-25 11 2.09 .94 
26-30 21 2.24 .83 
31-35 20 2.25 .91 
36 and over 20 2.30 .73 
Afrikan-Americans 
20 and under 4 3.00 1.12 .06 
21-25 11 1.82 .60 
26-30 20 1.70 .73 
31-35 21 1.81 .98 
36 and over 20 2.15 .88 
White Americans 
20 and under 4 3.00 .82 .07 
21-25 11 2.55 .93 
26-30 20 2.25 .91 
31-35 20 1.80 .89 
36 and over 
•^significant at the .05 level 
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Table 29. Respondent number, means, standard deviation, and F 
probabilities of participation in activities outside of class by 
age. 
Outside Activities/ Standard F 
Age N Mean Deviation Prob. 
Afrikan Student Association 
20 and under 4 2.50 1.29 .86 
21-25 11 2.82 .87 
26-30 21 2.38 1.16 
31-35 22 2.41 .96 
36 and over 20 2.50 1.24 
General student 
activities 
20 and under 4 3.00 .82 .36 
21-25 11 2.55 .93 
26-30 21 2.14 .85 
31-35 22 2.14 1.08 
36 and over 20 2.05 1.10 
Community activities 
20 and under 4 1.00 .06 
21-25 11 2.09 1.14 
26-30 21 2.05 1.02 
31-35 22 2.00 .98 
36 and over 20 1.45 .69 
University Committees 
20 and under 4 1.00 .54 
21-25 11 1.91 .94 
26-30 21 1.76 1.00 
31-35 22 1.68 .95 
36 and over 20 1.60 .88 
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hypothesis of no significant difference was rejected at the .05 level of significance 
(Table 26). 
Afrikan students who attend American universities interact with many 
different populations. There has been very little research concerning the 
interaction between Afrikans and Afrikan-Americans. The individual who 
teaches a class has a large influence on how students perform in the class. 
Faculty members often bring part of their culture to the classroom, therefore, 
having Afrikan-American instructors would increase the probability of Afrikan 
students learning about Afrikan-American culture. There were significant 
differences between the mean scores of Afrikan in various age groups when 
compared to courses taught by Afrikan-Americans. The mean score for students 
age 25 and under (1.00) and the mean scores for students age 26-30 (1.62) indicated 
that older students had more experiences of taking classes that were taught by 
Afrikan-Americans than students in other age groups. The null hypothesis of 
no significant difference was rejected at the .05 level of significance (Table 31). 
Afrikan Students' Classification 
Hypothesis 6: There are no differences between Afrikan students' 
classification and: 1) perceived difficulties, 2) resolution of 
problems, 3) leisure time, 4) participation in activities outside 
of the class, 5) affect of television on adjustment to American 
culture and 6) adjustment to an American system of higher 
education. 
The difference between students' classification is important to the area of 
adaptation because classification determines where an individual is in relation to 
his/her educational objective. Students who are pursuing graduate degrees often 
have been in the work force prior to coming back to school to work on an 
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Table 30. Respondent number, means, standard deviation, and F 
probabilities of viewing television by age. 
Viewing television/ Standard F 
Age N Mean Deviation Prob. 
Amount of television 
watched 
20 and under 4 2.75 .50 .97 
21-25 11 2.82 .87 
26-30 21 2.67 .80 
31-35 22 2.57 1.21 
36 and over 20 2.60 .94 
Table 31. Respondent number, means, standard deviation, and F 
probabilities of adjustment to an American system of higher 
education by age. 
System of Education/ Standard F 
Age N Mean Deviation Prob. 
Quantitative examinations 
(short answers, fill in the 
blanks, etc.) 
20 and under 
21-25 
26-30 
31-35 
36 and over 
Essay examinations 
20 and under 
21-25 
26-30 
31-35 
36 and over 
3 
11 
20 
20 
20 
3.33 
3.45 
3.30 
3.35 
3.20 
3 
10 
20 
21 
18 
3.33 
3.50 
3.35 
3.43 
3.55 
.58 
.52 
.80 
.67 
.70 
.90 
.58 
.71 
.86 
.68 
.51 
.92 
•^significant at the .05 level 
Table 31. Continued 
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System of Education/ Standard F 
Age N Mean Deviation Prob. 
Multiple choice 
examinations 
20 and under 4 2.50 1.29 .74 
21-25 10 3.10 1.10 
26-30 19 2.74 .81 
31-35 18 2.83 .92 
36 and over 19 3.00 .94 
Grading system 
20 and under 4 3.50 .57 .91 
21-25 11 3.27 .65 
26-30 21 3.24 .62 
31-35 19 3.16 .70 
36 and over 19 3.16 .60 
Class discussions 
20 and under 3 3.67 .58 .10 
21-25 11 3.00 1.00 
26-30 21 3.33 .80 
31-35 22 2.73 .83 
36 and over 20 2.90 .79 
Consistency of grading 
system 
20 and under 4 2.25 .95 .39 
21-25 11 1.73 1.19 
26-30 21 2.48 1.12 
31-35 22 2.05 1.13 
36 and over 20 1.95 1.03 
Amount of work 
20 and under 4 2.75 .98 .91 
21-25 11 3.09 .83 
26-30 21 2.76 .94 
31-35 22 2.91 1.15 
36 and over 19 2.95 .85 
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Table 31. Continued 
System of Education/ Standard F 
Age N Mean Deviation Prob. 
Courses taught by 
Afrikan-Americans 
20 and under 4 1.00 .00 .05* 
21-25 11 1.45 .82 
26-30 21 1.62 .97 
31-35 22 1.09 .29 
36 and over 19 1.16 .37 
Working on group 
projects with others 
20 and under 4 1.75 1.50 .55 
21-25 11 1.73 .90 
26-30 20 1.80 1.05 
31-35 22 2.00 1.07 
36 and over 19 1.47 .61 
Length of program of 
study 
20 and under 3 3.33 .58 .57 
21-25 10 2.60 1.26 
26-30 19 2.89 1.15 
31-35 21 2.48 1.12 
36 and over 18 2.89 .96 
Communication with 
funding agency 
20 and under 4 3.25 1.50 .56 
21-25 10 2.90 1.20 
26-30 18 2.78 1.17 
31-35 19 2.47 .96 
36 and over 18 3.00 1.03 
"^significant at the .05 level 
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advanced degree or have at least completed requirements for an undergraduate 
degree. Graduate students tend to be older, and more experienced in their given 
field. However, research indicates that older students have more difficulty 
adjusting to different cultures. 
There were significant differences between the mean scores of post 
graduate students (3.25) and the mean scores for sophomores (1.50) and seniors 
(1.50) in the area of perceived difficulty in matters pertaining to dating or 
marriage. The null hypothesis of no significant difference was rejected at the .05 
level of significance (Table 32). There were no significant differences between the 
mean scores for classification of Afrikan students in the areas of resolution of 
problems, leisure time spent with others, amount of time spent participating in 
activities outside of class, the amount of television watched and the types of 
television programs watched, and adjustment to an American system of higher 
education (Tables 33-37). 
Summary 
The population of Afrikan students at Iowa State University is primarily 
male graduate students, from the north west region of Afrika. The results of this 
study indicate that there are no significant difference between the adaptation of 
male and female Afrikan students at Iowa State University. Age, classification, 
and religion are determining factors in some of the areas of adaptation. Students 
from different regions in Afrika also have different adaptation concerns and 
attempt to solve their problems in different ways. Christian Afrikan students 
differ from Muslim Afrikan students in many areas addressed in this study. 
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Table 32. Respondent number, means, standard deviation, and F 
probabilities of perceived difficulties by classification. 
Perceived difficulty/ Standard F 
classification N Mean Deviation Prob. 
Housing 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 57 
post graduate 5 
Climate 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 57 
post graduate 5 
Dating or marital 
matters 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 54 
post graduate 4 
Communication with 
American students 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 57 
post graduate 5 
1.60 .55 .49 
1.50 .71 
1.83 .98 
2.25 .50 
2.25 1.00 
1.80 .84 
2.60 1.14 .12 
3.00 .00 
2.33 .99 
3.50 1.00 
2.91 .91 
3.80 .45 
1.60 .89 .04* 
1.50 .71 
3.00 1.26 
1.50 .58 
1.87 1.10 
3.25 1.50 
2.20 .84 .83 
2.50 .71 
3.00 .63 
2.50 1.00 
2.53 .97 
2.60 1.14 
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Table 32. Continued 
Perceived difficulty/ Standard F 
classification N Mean Deviation Prob. 
Communication with 
American faculty 
freshman 5 2.40 1.14 .72 
sophomore 2 1.50 .71 
junior 6 2.33 1.03 
senior 4 2.25 .96 
graduate 57 2.04 1.00 
post graduate 5 1.60 .89 
Discrimination 
freshman 5 1.80 1.30 .34 
sophomore 2 2.00 .00 
junior 6 3.17 .98 
senior 4 2.00 .82 
graduate 57 2.35 1.04 
postgraduate 5 2.40 1.14 
Financial matters 
freshman 5 2.20 1.30 .40 
sophomore 2 1.50 .71 
junior 6 2.83 1.17 
senior 4 3.00 1.41 
graduate 57 2.81 .93 
post graduate 5 2.80 .84 
Finding African food 
freshman 5 2.60 1.14 .46 
sophomore 2 1.50 .71 
junior 4 3.00 1.55 
senior 6 3.25 .96 
graduate 57 2.81 1.04 
undergraduate 5 3.20 .84 
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Table 32. Continued 
Perceived difficulty/ Standard F 
classification N Mean Deviation Prob. 
Feeling; homesick 
freshman 5 2.80 .84 .88 
sophomore 2 2.50 .71 
junior 6 3.00 .99 
senior 4 3.50 1.55 
graduate 57 2.98 1.01 
post graduate 5 3.20 .84 
Immigration 
freshman 5 1.00 .00 .32 
sophomore 2 1.00 .00 
junior 6 1.67 1.21 
senior 4 1.50 1.00 
graduate 55 2.04 1.28 
post graduate 5 2.40 1.34 
Loneliness 
freshman 5 2.40 .89 .24 
sophomore 2 2.00 .00 
junior 6 3.17 1.33 
senior 4 2.25 .50 
graduate 56 2.30 .93 
postgraduate 5 3.00 1.00 
Your studies 
freshman 5 2.20 .84 .63 
sophomore 2 2.00 .00 
junior 6 2.17 .75 
senior 4 2.25 .50 
graduate 57 1.96 .89 
postgraduate 5 1.40 .55 
^significant at the .05 level 
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Table 33. Respondent number, means, standard deviation, and F 
probabilities of resolution of problem by classification. 
Resolution of problem/ Standard F 
classification N Mean Deviation Prob. 
Housing 
freshman 4 
sophomore 2 
junior 6 
senior 4 
graduate 57 
post graduate 5 
Climate 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 57 
post graduate 5 
Dating or marital 
matters 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 56 
post graduate 4 
Communication with 
American students 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 56 
post graduate 5 
3.50 2.38 .57 
4.00 1.41 
2.50 1.38 
1.75 .96 
3.23 1.87 
2.80 2.05 
3.00 1.87 .90 
1.50 .71 
3.00 1.67 
2.75 1.50 
2.89 1.70 
2.60 1.34 
3.60 1.95 .96 
3.50 .71 
3.00 1.26 
3.00 1.41 
2.98 1.76 
3.40 1.76 
3.60 2.41 .84 
3.50 2.12 
2.50 1.76 
3.25 1.26 
3.45 1.78 
2.80 1.79 
Table 33. Continued 
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Resolution of problem/ Standard F 
classification N Mean Deviation Prob. 
Communication with 
American faculty 
freshman 5 4.60 1.52 .75 
sophomore 2 5.50 .71 
junior 6 3.67 1.37 
senior 4 4.00 1.41 
graduate 52 3.94 1.72 
postgraduate 5 3.80 1.64 
Discrimination 
freshman 5 4.80 1.10 .48 
sophomore 2 2.50 2.12 
junior 6 3.33 1.37 
senior 4 3.25 1.50 
graduate 54 3.78 1.53 
post graduate 5 3.60 2.07 
Financial matters 
freshman 5 4.20 1.30 .61 
sophomore 2 4.50 .71 
junior 6 3.00 1.67 
senior 4 4.00 .82 
graduate 53 3.32 1.66 
post graduate 5 3.00 1.41 
Finding African food 
freshman 5 3.00 1.14 .75 
sophomore 2 3.50 2.12 
junior 6 3.67 1.37 
senior 4 3.25 1.50 
graduate 54 3.41 1.56 
undergraduate 5 4.40 .89 
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Table 33. Continued 
Resolution of problem/ Standard F 
classification N Mean Deviation Prob. 
Feeling homesick 
freshman 5 3.20 2.17 .52 
sophomore 2 5.00 1.41 
junior 6 4.00 .63 
senior 4 2.75 .96 
graduate 55 3.20 1.65 
post graduate 5 3.20 1.10 
Immigration 
freshman 5 5.00 .00 .26 
sophomore 2 5.00 .00 
junior 5 4.20 1.78 
senior 4 4.00 2.00 
graduate 52 3.96 1.58 
post graduate 5 2.60 2.19 
Loneliness 
freshman 5 2.20 1.64 .60 
sophomore 2 5.00 1.41 
junior 6 3.50 1.67 
senior 4 3.00 2.16 
graduate 55 3.25 1.79 
post graduate 5 3.00 2.55 
Your studies 
freshman 5 5.00 1.22 .29 
sophomore 2 1.50 .71 
junior 6 4.00 .89 
senior . 4 3.00 2.16 
graduate 54 3.26 2.05 
post graduate 5 3.40 2.19 
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Table 34, Respondent number, means, standard deviation, and F 
probabilities of leisure time spent with others by classification. 
Leisure time/ Standard F 
classification N Mean Deviation Prob. 
Spouse 
freshman 1 
sophomore 2 
junior 2 
senior 3 
graduate 37 
post graduate 3 
People from your 
own country 
freshman 5 
sophomore 2 
junior 4 
senior 5 
graduate 55 
post graduate 5 
Other Afrikans 
freshman 5 
sophomore 2 
junior 5 
senior 4 
graduate 56 
post graduate 5 
Other international 
students 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 55 
post graduate 5 
1.00 1.41 .26 
2.00 .00 
1.00 1.73 
3.00 . 1.24 
2.84 1.00 
2.33 1.53 
3.20 .84 .22 
2.50 .71 
2.75 .50 
3.75 .50 
2.67 .96 
2.40 .89 
2.60 .89 .33 
3.00 1.41 
2.80 .45 
3.50 .58 
2.68 .86 
2.20 .84 
2.80 1.10 .13 
1.00 .00 
2.00 .89 
2.75 .96 
2.25 .80 
2.40 .89 
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Table 34. Continued 
Leisure time/ Standard F 
classification N Mean Deviation Prob. 
Afrikan-Americans 
freshman 5 2.60 1.34 .52 
sophomore 2 2.00 1.41 
junior 5 1.60 .55 
senior 4 2.00 .00 
graduate 56 1.91 .90 
post graduate 5 1.60 .55 
White Americans 
freshman 5 3.00 .71 .24 
sophomore 2 1.50 .71 
junior 5 2.20 1.64 
senior 4 2.25 .50 
graduate 55 2.13 .92 
postgraduate 5 1.60 .55 
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Table 35. Respondent number, means, standard deviation, and F 
probabilities of activities outside of class by classification. 
Activities/ Standard F 
classification N Mean Deviation Prob. 
Afrikan Student Association 
freshman 5 2.60 1.14 .33 
sophomore 2 2.00 1.41 
junior 6 2,50 .84 
senior 4 2.75 .96 
graduate 57 2.54 1.10 
post graduate 5 1.40 .89 
General student activities 
at ISU 
freshman 5 3.00 .71 .08 
sophomore 2 2.00 1.41 
junior 6 1.83 .98 
senior 5 3.00. .82 
graduate 57 2.19 1.01 
post graduate 5 1.40 .55 
Communitv activities 
freshman 5 1.40 .89 .12 
sophomore 2 1.00 .00 
junior 6 2.17 1.33 
senior 4 3.00 .82 
graduate 57 1.82 .91 
post graduate 5 1.80 1.30 
Universitv committees 
freshman 5 . 1.20 .45 .09 
sophomore 2 1.00 .00 
junior 6 1.33 .82 
senior 4 2.75 1.26 
graduate 57 1.72 .90 
post graduate 5 1.40 .89 
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Table 36. Respondent number, means, standard deviation, and F 
probability of amount of television watched by classification. 
Television watched/ Standard F 
classification N Mean Deviation Prob. 
Amount of television 
watched 
freshman 5 2.60 .55 
sophomore 2 2.00 .00 
junior 6 2.50 .55 
senior 4 3.00 .82 
graduate 56 2.70 1.04 
post graduate 5 2.40 .55 
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Table 37. Respondent number, means, standard deviation, and F 
probabilities of adjustment to an American system of higher 
education by classification. 
System of higher education/ Standard F 
classification N Mean Deviation Prob. 
Quantitative examinations 
(short answers, fill in the 
blanks, etc.) 
freshman 4 
sophomore 2 
junior 6 
senior 4 
graduate 54 
post graduate 5 
Essay examinations 
freshman 4 
sophomore 2 
junior 5 
senior 4 
graduate 54 
post graduate 4 
Multiple choice 
examinations 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 49 
post graduate 5 
Grading system 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 55 
post graduate 5 
3,25 .50 .07 
3.00 .00 
2.67 .82 
3.75 .50 
3.33 .67 
3.80 .45 
3.25 .50 .41 
2.50 2.12 
3.20 1.10 
3.25 .96 
3.50 .57 
3.50 1.00 
2.40 1.14 .54 
2.50 .71 
2.67 1.21 
3.25 .96 
2.90 .90 
3.40 .89 
3.40 .55 .20 
3.50 .71 
2.67 .82 
3.25 .50 
3.25 .62 
3.60 .55 
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Table 37. Continued 
Perceived difficulty/ Standard F 
classification N Mean Deviation Prob. 
Class discussions 
freshman 4 
sophomore 2 
junior 6 
senior 4 
graduate 57 
post graduate 5 
Consistency of grading 
system 
freshman 5 
sophomore 2 
junior 6 
senior 4 
graduate 56 
post graduate 5 
Amount of work 
freshman 5 
sophomore 2 
junior 5 
senior 4 
graduate 56 
post graduate 5 
Courses taught by 
Afrikan-Americans 
freshman 5 
sophomore 2 
junior 4 
senior 4 
graduate 53 
post graduate 5 
3.25 .96 .46 
2.50 .71 
2.67 1.03 
2.50 1.00 
3.05 .83 
3.40 .55 
2.00 1.00 .96 
1.50 .71 
2.17 1.33 
1.75 .96 
2.13 1.13 
2.20 1.30 
1.80 1.30 .49 
2.50 2.12 
2.40 1.34 
2.25 .96 
1.68 .88 
1.80 1.30 
2.75 1.26 .85 
3.50 .71 
3.00 1.26 
2.25 1.26 
2.74 1.11 
2.80 1.10 
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Table 37. Continued 
System of higher education/ Standard F 
classification N Mean Deviation Prob. 
Working on group 
projects with others 
freshman 5 2.80 .83 .34 
sophomore 2 1.50 .71 
junior 6 2.67 .82 
senior 4 3.25 .96 
graduate 56 2.98 .94 
postgraduate 5 2.80 1.30 
Length of program of 
study 
freshman 5 1.00 .00 .06 
sophomore 2 1.00 .00 
junior 6 1.83 .75 
senior 4 2.00 1.15 
graduate 56 1.23 .63 
post graduate 5 1.20 .45 
Communication with 
funding agency 
freshman 5 3.40 1.34 .40 
sophomore 2 4.00 .00 
junior 4 2.25 .50 
senior 4 2.75 1.26 
graduate 50 2.74 1.08 
postgraduate 5 2.80 1.10 
Ill 
It is understandable that students in certain age groups would have 
different concerns because of their positions in life. Information from this 
survey supports that younger Afrikan students at Iowa State University spend 
more of their leisure time with different groups of students; where as older 
Afrikan students at Iowa State University spend their leisure time with other 
Afrikan students or students from their country. 
Religion plays a significant role in the adjustment of Afrikan students to 
Iowa State University. The survey indicates that Muslim Afrikan students differ 
from Christian Afrikan students in finding methods to solve perceived 
problems. There is also a significant difference in the types of individuals that 
Christian Afrikan students spend their leisure time with, and individuals that 
Muslim Afrikan students spend their leisure time with. This could be due to the 
fact that many leisure time activities are centered around institutions of worship. 
It was impossible to compare Afrikan students' first language with 
difficulty in adaptation because their were too many languages. This analysis 
would also be hindered by the researchers limited knowledge of linguistic 
patterns that could be used to group similar languages. 
Afrikan students from the same countries indicated several different first 
languages. There were 42 languages spoken by Afrikan students at Iowa State 
University. Table 38 shows the languages spoken for each of the countries 
represented in this study. 
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Table 38. Languages spoken by students from each country represented in the 
study. 
Country Languages 
Benin Fon 
Chad Arabic 
Babileke 
The Gambia Wolof 
Ghana English 
Swahili 
Zulu 
Asante 
Twi 
Ga 
Fante 
Akan 
Kenya Oromiya 
Kikuyu 
Luo 
Kamba 
Kiswahili 
Liberia English 
Madagascar Malagasy 
Mali Fulaui 
Bambara 
Malawi Chichewa 
Mauritania Soninke 
Mauritius Tigrigme 
Niger Haowssa 
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Table 38. Continued. 
Country Languages 
Nigeria English 
Kalahari 
Ibo 
Efik 
Yoruba 
Rwanda Kinyarwanda 
Senegal Bambara 
Sierra Leone Kriu 
South Africa North Sotho 
Pedi 
Zulu 
South Sotho 
Sudan Arabic 
Lou 
Swaziland Zulu/Swazi 
Tunisia Arabic 
Uganda Luganda 
Zaire French 
Kipindi 
Zambia Nyanta 
Bemba 
Zimbabwe Shona 
Katchi 
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CHAPTER V. DISCUSSION AND CONCLUSION 
Students from other countries come to Iowa State University for a variety 
of reasons. Their experiences at Iowa State are influenced by events that occur 
within the classroom, as well as in the community in which they reside while 
attending the university. The events outside of the class often influence the 
students' success in their particular educational goal. This study sought to 
examine the adaptation of students from different countries on the continent of 
Afrika, to Iowa State University, regarding housing, communication with 
Americans, discrimination, financial matters, food, loneliness, academic 
progress, amount of television watched, types of television programs watched, 
adjustment to an American system of higher education, and feelings of 
homesickness. The purpose of the study was to examine some of the factors that 
affect the adaptation of Afrikans students to Iowa State University. 
The majority of Afrikan students at Iowa State are male graduate students. 
A large number are from the north west region of Afrika, are married, and 
practice some form of Christianity. However, few married students reported 
having members of their family living with them during their stay at Iowa State 
University. 
Major Findings 
1. Gender was not a key factor in the adaptation of Afrikan 
students at Iowa State University. There was very little evidence 
that males and females differed in any of the areas examined in 
relation to adaptation. 
2. An Afrikan students' marital status influenced the amount of 
leisure time spent with others outside of the classroom. Single 
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Âfrikan students reported spending more time with different 
groups than married students. 
Afrikan students' religion influenced perceived difficulty in finding 
adequate housing, resolution of discrimination problems, 
problems with financial matters and academic difficulties. 
Students' religion also influenced the amount of time spent with 
particular groups, and the level of comfort during class discussions. 
An Afrikan students' home region influenced how financial 
problems are resolved, who they spend their leisure time with, 
their involvement in community activities, the amount of 
television watched, their ability to perform well on quantitative 
(short answer, fill in the blank, etc.) examinations, and their ability 
to perform on essay examinations. 
An Afrikan students' age had no influence on perceived difficulty, 
resolution of problems, participation in activities outside of class, 
and amount of time spent watching television. Students who are 
20 and younger and students' who are between the ages of 31 and 35 
reported a difference in the amount of leisure time spent with their 
spouse. This is due to the fact that none of the students who were 
20 and under were married. 
There were no significant differences in the students' classification 
and perceived difficulties, resolution of problems, leisure time 
spent with others, participation in activities outside of class, and 
amount of time spent watching television watched. However, 
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older students reported having Afrikan-American instructors on 
more occasions than younger students. 
Other Data 
Students were asked to indicate areas that they felt were not addressed by 
the Afrikan Student Survey (see Appendix C). The comment most frequently 
noted was that there were few opportunities for Afrikan students to interact with 
Afrikan-American students. The research indicates that Afrikan students 
generally report that they do not spend much of their leisure time with Afrikan-
Americans (Pruitt, 1978). However, many Afrikan students at Iowa State 
University expressed a desire to organize social and academic meetings where 
Afrikans and Afrikan-Americans can come together in order to learn about each 
other, and to explore solutions to common problems. Several students felt that 
because they do not get a chance to interact with Afrikan-American students, 
communication is sometimes strained, and relationships do not develop. 
Other students expressed concern in the area of discrimination against 
international students on the part of faculty and staff. It was indicated that 
international students are mistreated because of language barriers, and cultural 
differences. It was suggested that faculty and staff within a department sensitive 
to the needs of international students be targeted in order to assist new 
international students. 
Extra curricular activities are often planned for American students to learn 
about international students. It was suggested that individuals conducting 
programs for the university sponsor cultural programs so that international 
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students can learn about the cultures of other international students, as well as 
American culture. 
The issue of housing was seen as a problem for some Afrikan students. A 
suggestion was made that university officials explore the amount of quality 
campus housing available to international students. Many Afrikan students and 
their families live in campus housing because of the low rent. Better quality 
housing would make students not only feel welcome, but comfortable so far 
from home. 
Other issues included appropriate job training for students who will 
remain in this country, as well as those who will be returning to their home 
country. There is also the issue of a permanent dining facility during times 
when the university is closed but many international students still reside in the 
residence halls. 
Conclusions 
Within the past two decades there has been a tremendous increase of 
African students in the United States (Arubayi, 1981). Afrikan students at Iowa 
State University are experiencing difficulty in a variety of areas. Economic 
problems have always been the most severe difficulty experienced by Africans 
students in the United States (Arubayi, 1981). They also experience difficulty in 
communicating with Americans, (Pruitt, 1978), feelings of homesickness that can 
often lead to alcohol abuse (Oshodin, 1982), social problems, (Arubayi, 1981), 
(Teferra, 1978), (Adelegan & Parks, 1985), and (Ekaiko, 1981) and food problems 
(Teferra, 1978), including preparation and consumption of American foods and 
the procurement of familiar foods and ingredients for preparation of traditional 
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meals of their home country. Their acculturation to this country is often based 
on negative experiences within the university. 
Although the problems experienced by Afrikan students are well 
documented/ there is less information available on personal attributes and 
environmental conditions that may account for the extent to which the 
problems are experienced. This study does not support results reported in the 
literature that older students do not adjust as easily as younger students. 
However, the data does suggest that classification may play a role in the 
adjustment of Afrikan students to Iowa State University. Many of the students 
surveyed in this study were married, but separated from their families, which 
could contribute to their loneliness. This study also supports that problem cited 
in the literature that indicates that locating appropriate food is a problem for 
many Afrikan students. 
The findings indicated that Afrikans' educational experiences in America 
did not promote rapport and involvement with Americans. The 
Americanization of Afrikan students' tastes and lifestyles was found to facilitate 
the adjustment process to American social relations and economy. Most of the 
students included in this survey listed their first language as a traditional 
Afrikan language, but because there are so few other students who would speak 
their language, they do not get the chance to use their first language. 
Recommendations 
It is recommended that the office of international affairs explore more 
opportunities for Afrikan students to work in this country while they are in 
school. This will give them the extra money they need to live in this country. 
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and it will give them the experience of working in another country. Iowa State 
University could also establish jointly funded development research centers 
with Aftikan countries. This would expand the cultural knowledge of 
individuals in American higher education, and it would provide working 
relationships between Afrikan and American scholars. These joint research 
programs could also assist some Afrikan students who would like to study at 
Iowa State University. 
Social and cultural programs should be established that bring Afrikan and 
Afrikan-American students together for the purpose of developing better 
relationships, as well as solving some common problems. There is a lot of 
negative information among both groups about each other. These stereotypes 
should be brought to the surface and dispelled as soon as possible. When 
looking for students and families to act as hosts for Afrikan students, every effort 
should be made to find Afrikan-Americans who are willing to serve in this 
capacity. 
Further studies should be conducted on the effectiveness of the 
orientation program for international students. Few Afrikan students reported 
using university facilities in order to solve perceived problems. There should be 
an examination of the programs being offered by Iowa State University to see if 
the programs being offered are serving the needs of Afrikan students. 
Cross cultural training should be mandatory for all university employees. 
Individuals who work with students should be required to go through some type 
of training that will give them the experience of communicating with someone 
from a different culture. Faculty should be encouraged to conduct research in 
Afrikan countries in order to learn more about a culture that may be drastically 
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different from their own, as well as to sensitize them to the needs of Afrikan 
student who are studying at Iowa State University. 
Finally, the university should examine areas such as housing, counseling, 
academic advising, and career planning with the Afrikan students in mind. The 
residence hall system needs to be adjusted for students' who can not go home 
during university breaks. Immediate housing should be made available for 
Afrikan students (especially those with children). Afrikans students need to be 
given realistic time lines involving their program of study in order to plan their 
finances accordingly. Afrikan students who are seeking help in the area of career 
planning should be able to see counselors who have a working knowledge of 
modem Afrikan countries and their individual job needs. The presence of 
Afrikan students on Iowa State's campus adds to the cultural diversity necessary 
for students in America to become global citizens. The university community 
should not only be aware of the concerns of Afrikan students, it should also 
enact policies and programs that assist Afrikan students in the adjustment 
process. 
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APPENDIX A. 
HUMAN SUBJECTS APPROVAL FORM 
Information for Review of Researol^ ^^volving Human Subjects 
Iowa Stcrta Univonity 
(Please type and use the attached instructions for completing this form) 
1. Till, The Adaptation of African Students to Iowa State University 
2. I agree to provide the proper surveillance of this project to insure that the rights and welfare of the human subjects are 
protected. I will rqxn any adverse reactions to the committee. Additions to or changes in research procedures after the 
project has been qiprovedv^ be submitted to theconunitteeforreview. lagreetorequestrenewalofapprovalforanyproject 
continuing more than one year. 
Tina Marshall-Bradlev lQ-27-91 
Typed Name of Princ^lnvcnigMor Dais Signuuie of Principal Investigator 
Professional Studies 
Depaitmmt 
N131 Laeomarclno Hall 
Campos Addreu 
294-3636 
Campus Telephone 
3. Signatures of other investigators Date Relationship to Principal Investigator 
U' //- Mùj Vr Pv-o-
4. Principal Investigator(s) (check all that apply) 
• Faculty • Staff Q Graduate Student • Undergraduate Student 
5. Project (check all that qiply) 
• Research 0 Thesis or dissertation • Class project • Independent Study (490,590, Honors project) 
6. Number of subjects (complete all that apply) 
# Adults, non-students 125 # ISU student # minors under 14 other (explain) 
__ # minors 14 -17 
7. Brief description of proposed research involving human subjects: (See instructions, Item 7. Use an additional page if 
needed.) 
Students from other countries often find It difficult to adapt to American 
universities. African students at Iowa State University encounter conditions in 
and out of the classroom that indirectly affect their ability to study and earn a 
degree from Iowa State University. This study seeks.to examine factors that affect 
the adaptation of African students to Iowa State University. A list of all 
students who list their home as any country found on the continent of Africa, will 
be obtained from the Office of International Affairs. A copy of the African Student 
Survey (see addendum) will be sent to each of the students on the list, along 
with a cover letter briefly explaining the research. A copy of the research will 
be made available to participants in the study as well as university officials. 
(Please do not send research, thesis, or dissertation proposals.) 
8. Informed Consent: • Signed informed consent will be obtained. (Attach a copy of your form.) 
SI Modified informed consent will be obtained. (See instructions, item 8.) 
• Not applicable to this project. 
9. Confidentiality of Data: 
instructions, item 9.) 
Describe below the methods to oe used to ensure the confldendality of data obtained. (See 
No personal Identifiers will be used on this survey. 
fc.... J - - ... - V. ' . .1' ... 
10. What risks or discomfort will be pan of the study? Will subjects in the research be placed at risk or incur disramfon? 
Describe any risks to the subjects and precautions that will be taken to minimize them. (The concept of risk goes beyond 
physical risk and includes risks to subjects' dignity and self-respect as well as psychological or emotional risk. ' 
instructioos, item 10.) 
No procedures in theis study will cause risk or discomfort. 
11. CHECK ALL of the following that apply u> your research: 
• A. Medical clearance necessary tefore subjects can panicipatB 
• B. Samples (Blood, tissue, etc.) from subjects -. ; ,, -
• C. Administration of substances (foods, drugs, etc.) to subjects , , i- j 
• D. Physical exeidse or conditioning for subjects 
• E. Deception of subjects . ... ..-iiti;):. v."; 
• F. Subjects under 14 years of age and/or Q Subjects 14-_17 years of age - z ' 
• G. Subjects in instioitions (nursing homes, prisons, etc.) 
• H. Research must be approved by another instittidon or agency (Attach letters of ^qjproval) 
If you checked any of the items in 11, please complete the following in the space below (include any attachments): 
Items A-D Describe the procedures and note the safety precautions being taken. ..... 
Item E Describe how subjects^ will be deceived; justify the deception; indicate the debriefing procedure, including 
the timing and information to be presented to subjects. 
Item F For subjects under the age of 14, indicate how informed consent from parents or legally authorized repe-
sentatives as well as from subjects win be obtained. .• 
Items G & H Specify the agency or institution that must approve the project. If subjects in any outside agency or 
instiuition are involved, approval must be obtained prior to beginning the research, and the letter of approval 
should be filed. 
L a s t  N a m e  o f  P r i n c i p a l  I n v e s t i g a t o r  Marshall-Bradley 
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Checklist for Attachments and Time Schedule 
The following are attached (please check): 
12. Leticr or written statement to subjects indicating clearly; 
a) purpose of the research 
b) the use of any identifier codes (names, rt's), how they will be used, and when they will be 
removed (see Item 17) 
c) an estimate of time needed for participation in the research and the place 
d) if applicable, locatiore of the research activity ^ 
e) how you will ensure confidentiality ^ 
f) in a longitudinal study, note when and how you will contact subjects later ^ 
g) participation is voluntary; nonparticipation will not affect evaluations of the subjec^y-^3<^' 
13. • Consent form (if applicable) 
14. • Letter of approval for research fironr cooperating, organizations or insti^jéras (if applicable)^^ 
15. ijg Data-gathering instruments 
16. Anticipated dates for contact with-subjects: 
First Contact _ ^ ^ ^<FLast Contact 
womKoT- ifl. 1001 Pqcfimhf.r ZO. 1991 
Month / Day / Year Month/Day/Year 
17. If applicable: anticipated date that identifiers will be removed from completed survey instruments and/or audio or visual 
tapes will be erased: 
Monih / Day / Year 
18. Signature of Departmental Executive Officer Date Department or Administrative Unit 
19. Decision of the University Human Subjects Review Committee: 
Project Approved Project Not Approved No Action Required 
P a t r i c i a  M .  K e i t h  
Name of Committee Chairperson Date Signature of Committee Chairperson 
GC:l/90 
Last  Name of  Principal  Invest igator  Marshall-Bradley 
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Checklist for Attachments and Time Schedule 
The following are attached (please check): 
12. ig Letter or written statement to subjects indicating clearly: 
a) purpose of the research 
b) the use of any identifier codes (names. #'s), how they will be used, and when they will be 
removed (see Item 17) 
c) an estimate of time nee&d for participation in the research and the place 
d) if applicable, location of the research activity 
e) how you will ensure confidentiality 
0 in a longitudinal study, note when and how you will contact subjects later 
g) participation is voluntary; nonparticipation will not affect evaluations of the subject 
13. • Consent form (if applicable) 
14. • Letter of approval for research from cooperating organizations or institutions (if applicable) 
15. [g Data-gathering instruments 
16. Anticipated dates for contact witii subjects; 
First Contact Last Contact 
17. If applicable: anticipated date that identifiers will be removed from completed survey instruments and/or audio or visual 
tapes will be erased: 
Nnvpmkor IR, 1001 DprpmTifir 20. 1991 
Month/Day/Year Month/Day/Year 
Month / Day / Year 
18. Signature of Departmental Executive OEElcer Date Department or Administrative Unit 
19. Decision of the University Human Subjects Review Committee: 
Project Approved Project Not Approved No Action Required 
Patricia M. Keith 
Name of Committee Chairperson Date Signature of Committee Chairperson 
GC:l/90 
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APPENDIX B. 
LETTER TO PARTICIPANTS 
IOWA STATE UNIVERSITY 
O F  S C I E N C E  A \ D  T E C H N O L O G Y  
College of Education 
Department of Curriculum and Instruction 
Ni57 Lagomarcino Hall 
Ames. Iowa 50011-3190 
515 294-7603 
November 22, 1991 
Dear Student: 
I am conducting a study of the adaptation of African students to Iowa State University as a 
part of the requirements for a Doctorate of Philosophy in Education. 
Enclosed is a copy of the African Student Survey, which is an instrument designed with 
the assistance of several African students at Iowa State University. No codes will be used to 
identify individual surveys, therefore, your answers to the questions will be strictly 
confidential. It should take you no more than twenty (20) minutes to complete this sun/ey. 
Your participation in this study is strictly voluntary. Please complete the survey and return it 
in the enclosed envelope through campus mail. 
The results of this research study will be made available to all participants, as well as 
university officials. Your help with this process would be greatly appreciated. 
Sincerely 
Tina Marshall-BradlAv U i  r ll- r ley 
Graduate Student 
Enclosure 
• j.rf * •n'liniirry-f f 
•^DK William Wolansk; 
Major Professor / 
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APPENDIX C. 
TEST INSTRUMENT 
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AFRIKAN STUDENT SURVEY 
GENERAL INSTRUCTIONS 
Most of the questions are followed by a list of possible answers. Please choose the answer(s) 
most applicable to you and circle the appropriate number or check the space in front of the answer(s). 
For items which require a written answer, write your answer in the space provided. 
YOUR LIFE AT IOWA STATE UNIVERSITY 
1. Since you have been at Iowa State University, how much difficulty have you had with each of the 
following? Please circle one number for each characteristic. Use the following response categories. 
None at all 1 
A little 2 
A fair amount. 3 
A great deal... 4 
Please circle vour response 
a. housing 12 3 4 
b. climate 12 3 4 
c. dating or marital matters 12 3 4 
d. communication with American students 12 3 4 
e. communication with American faculty 12 3 4 
f. discrimination 12 3 4 
g. financial matters 12 3 4 
h. finding African food 12 3 4 
i. feeling homesick 12 3 4 
j. immigration 12 3 4 
k. loneliness 12 3 4 
1. your studies 12 3 4 
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2. How did you try to resolve these problems? (Check the most appropriate response.) 
a. housing; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
b. climate; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
c. communications with American students; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
d. communications with American faculty; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
e. dating or marital matters; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
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f. discrimination; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
g. financial matters; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
h. finding African food; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
i. feeling homesick; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
j. immigration; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
j. loneliness; 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
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k. your studies? 
without outside guidance 
with help from someone from your country 
with help from an American friend 
situation has not been resolved 
was not a problem 
other (PLEASE SPECIFY) 
3. Since you have been at Iowa State University, how much of your leisure time is spent in the company 
of? Please drcle one number for each characteristic. Use the following response categories. 
None at all 1 
A little 2 
A fair amount 3 
A great deal 4 
Please circle vour response 
a. your spouse (if applicable) 12 3 4 
b. people from your own country 12 3 4 
c. other Africans 12 3 4 
d. other foreign students 12 3 4 
e. African-Americans 12 3 4 
f. white Americans 12 3 4 
4. How active are you when you are not in classes? Please circle one number for each characteristic. Use 
the following response categories. 
Not active 1 
A little active 2 
Fairley active 3 
Very active 4 
Please circle vour response 
a. in the African Student Association 12 3 4 
b. in general student activities at ISU 12 3 4 
c. in community activities outside the 
univeristy 12 3 4 
d. on university committies 12 3 4 
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5. How often do you watch television? 
(almost ) never 
occasionally 
often 
very often 
6. What types of programs do watch on televsion? (PLEASE CHECK ALL THAT APPLY) 
news 
situation comedies 
soap operas 
dramas 
movies 
other (PLEASE SPECIFY) 
Please circle one number for each characteristic. Use the following response categories. 
(Almost) never 1 
Occasionally 2 
Often 3 
Very often 4 
Please circle vour response 
7. Do you perform well on quantitative 
examinations at Iowa State University? 1 
(short answers, fill in the blanks, etc.) 
8. Do you perform well on essay 
examinations at Iowa State University? 1 
9. Do you perform well on multiple choice 
examinations at Iowa State University? 1 
10. Do you perform well under the present 
grading system used at Iowa State 
University? 1 
11. Do you participate in class discussions? 1 
12. Is the grading system at Iowa State 
University consistent with the grading 
system in your country? 1 
13. Do you have to gather a great deal of 
information outside of class in order to 
successfully complete assignments? 1 
14. Have you taken courses at Iowa State 
University that have been taught by Africans 
or African-Americans? 1 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
2 3 4 
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15. When working on group projects in classes, 
do you feel that other students object to being 
placed in a group with you? 1 
16. Is your program of study taking the 
amount of time that you antidpat^ ? 1 
17. Are you able to communicate effectively 
with individuals from your funding agency? 1 
2 3 4 
2 3 4 
DEMOGRAPHIC DATA 
18. Sex 
male 
female 
19. Age 
years old 
22. Marital status 
married 
single (never married) 
single (divorced) 
20. Home country 
23. Religion 
24. Native (first) language 
21. Classification 
freshman 
sophomore 
junior 
senior 
graduate 
post graduate 
25. How many family members are currently living with you? (Please indicate the number in the space 
provided.) 
spouse 
child (ren) 
parait 
_sibling 
other 
26. What other issues or areas of concern do you feel need to be addressed at Iowa State University? 
THANK YOU FOR TAKING THE TIME TO COMPLETE THIS QUESTIONNAIRE. 
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APPENDIX D. 
COMMENTS MADE TO OPEN ENDED QUESTION 
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Comments to open ended questions. 
Subject Area Comments 
African and African-American Encourage dialogue between African 
Interaction students and African-American students. 
More social functions where African 
students can get together with African-
American students. 
More association between Africans and 
African-Americans. 
More interaction between Africans and 
African-Americans. We should organize 
social functions together and participate 
in each others activities. Try to make use 
of each others expertise to help ourselves. 
Unity is strength; divided we fall. 
Communication between Africans and 
African-Americans, especially in the 
areas of dating, male/female relationships 
and understanding each other. 
I feel that there is very little 
communication between Africans and 
African-Americans. 
Africans and African-Americans have as 
much disrespect for each other as non 
Africans. There has to be a consistent 
education and orientation to let us all 
know we originate from the same root 
and if we don't have the same goal we 
will all end up some where else. 
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Subject Area Comments 
Discrimination 
Application of Education 
Cultural Programs 
The issue of discrimination among 
international students (as opposed to 
Black vs white or American vs 
international) is rarely mentioned. 
Prejudice professors/teaching faculty 
especially against foreign students. 
I don't think students in 
departments/sections of departments do a 
good job of welcoming new students. 
Course content too specific to American 
situation. Hardly any examples for 
application in other countries. 
Programs of study not geared towards 
students who will be returning home. 
Increased effort for programs addressing 
issue of diversity. 
Foreign cultural activities: art, music, 
movies, etc. 
Other areas Please note that "Afrikans" are Boers in 
South Africa. And you know what they 
stand for. 
Structure of the African Student 
Association 
Permanent dining rooms during vacation 
for international students, and others 
who stay here. 
Job opportunities available for practical 
training in the USA open to African 
students. 

